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　G Suite for Educationの利用技術が世⏺標準である点も重要と考えられる。➹
者の研究ᐊではフランスのグルࣀーブル大学，ポアチエ大学やソルボンࢾ大学か









　Web IDEの一例としてGoogle Colaboratory22)を示す(図7)。このWeb IDEには
1. ࣔダンな体系のプログラミング言語であるPythonの処理系
2. 優れた対話型ࣘーザ・インターフェース
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Google classroom and Chromebook as an Educational IT system
Junji YAMAKAWA*1
　The Google classroom and the Chromebook in constructing an educational 
IT system were studied. The system will be used to support the active-
learning for educating “the power to live in the 2030's”and “IT skills for 
the reforming of the working way”. The Classroom is one of the educational 
cloud platform and the Chromebook is a low cost high performance PC system 
that based on the Web-application. so It was thought that if the Classroom 
and Chromebook will be used in the educational IT system, the cost of 
introduction and operation of the system can be done at low cost.
　In addition, this educational IT system synchronizes work environment and 
data 㸚les between smartphone and PC via Google account so that smartphone-
native generation's information processing ability can be smoothly expanded. 
The system also will reduce the digital divide that experienced by the 
smartphone-native generation where internationalization is being reTuested, 
and it is expected to improve the IT skills of Japanese businesspersons and 
workers toward the 2030's society.
Keywords: Active-learning, Educational IT system, Google classroom, 
Chromebook, Smartphone-native generation
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教職員ㄢ࠿ࡽ 5 ྡࡢࢳー࣒員（2 ྡࡣᑓᚑ）࡜㸪㛵ಀྛㄢࡢ௦⾲࠿ࡽ࡞ࡿᶓ᩿
ⓗ࣓ンࣂーࡢ㸪ྜィ 12 ྡ࡛編成ࡉࢀ࡚࠸ࡿࠋࢳー࣒会㆟ࡣ月࡟ 1 ᅇࡢ開ദ࡛㸪
2018 年 12 月࡛ 33 ᅇࢆᩘ࠼ࡿࡲ࡛࡟࡞ࡗ࡚࠸ࡿࠋࡇࡢࢳー࣒会㆟ࡢ≉ᛶࡣ㸪௨

























































































































































































































































































































トࢆ⾲ 2 ࡜⾲ 3 ࡛♧ࡍࠋணᐃࡢࡶࡢࡶྵࡵࡿ࡜⣙ 3 年࡛ 33 ಶࡢ◊ಟ㈨ᩱసࡾ
ࢆ行ࡗࡓࠋ 
⾲࠿ࡽࡶࢃ࠿





























⾲ 4 ࡟平成 28
年ᗘᮎࡢ᥎㐍員ࡢឤ᝿ࡢ࡞࠿࠿ࡽ㸪ࠕㄢ㢟ࡀ大ࡁ࠿ࡗࡓࡶࡢ ࡢࠖ㡯ࢆᢳฟࡋ࡚ᥖ

























࡟⣙ 500 ྡ࠿ࡽឤ᝿ࢆ⫈ྲྀࡋࡓࠋ 
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࡚࠸ࡃプࣟセࢫ（ᅗ 2 ࡛♧ࡋࡓసᴗᕤ⛬）ࠖ ࡞ࡢࡔ࡞㸪࡜࠸࠺ࡇ࡜࡛࠶ࡿࠋ 












































































Departure )rom I Do Not Want to Learn These Matters Over and Over
3 Years Challenge in Okayama Prefecture Board of Education
Chiaki TSUKAMOTO*1
Shinji HIRA*2
We explained the characteristics of measures against scandals of school 
teachers that the Okayama Prefectural Board of Education has been 
implementing for the past three years retrospectively and introduced 
the contents and results. In fact, these measures tend to be an alibi 
production that we did as you said, and even when group work is carried 
out, members' remarks tend to be only formal remarks without their emotion. 
Our team recognizes that these low motivations are natural as busy person 
and we changed learning materials to help teachers to better understand 
their students and to understand the teacher's own lives. Three years 
later, We hear a lot of voices saying I am happy to receive training and 
I have meaning to do a lot of training a while.
Key8ord: Retrospective Report, Deplorable Accidents of School Teachers, 
Low Attendance Motivation, Repeat Training
*1 Graduate School of Humanities and Social Sciences, Okayama University







































	 Mikulic.2010, Simic et al.2013)ためࠊ㟼的ストレッチングが準ഛ㐠動として適













఩時間あたりの力の増加率の向上(Arabatzi et al. 2014)や短㊥離㉮記録の改善
(Turner et al. 2015)ࠊジャンプ高の増加(Sevene et al. 2017)などが挙げられ
る。特にPAPの先行研究ではࠊコンディショニング収⦰後のパフォーマンスの変化に
ついてࠊジャンプパフォーマンスをその指標として用いている調査が多く見られる
(Kilduff et al. 2007ࠊMcCann and )lanagan.2010ࠊSevene et al. 2017)。
　上㏙した先行研究におけるジャンプ動作はࠊ下⫥三関節(足関節ࠊ⭸関節ࠊ⫤関
節)を用いている。下⫥三関節を用いたジャンプ高にはࠊ各関節の動作角度の違い



















































































































ࣞイࢬࢆ 70㸣1R0ࡢ㈇Ⲵ࡛ 10ᅇࢆ 2セࢵ
トࠊセࢵト㛫࡟ࡣ 2 ศࡢఇᜥࢆ࠸ࢀ࡚ࠊ
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ࡍ࡭࡚ࡢヨᢏࡣࣁイࢫࣆーࢻ࣓࢝ࣛ120 Irame per secoQd࡛▮≧㠃ࡼࡾ᧜
ᙳࡋࡓࠋᑐ㇟⪅ࡢືస᝟ሗࡣࠊ⭸ᅇ㌿㍈中ᚰࠊ⭌㦵እ㋈ࠊ第 5 中㊊㦵ᮎ➃࡟཯
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 ࢪࣕ ࡢ㛵⠇ゅᗘ 





















































(Soligard T, et al. 2008)ことやࠊ➽力トレーニングを行ことにより即時的な➽力
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Acute Effects of Warm-up in Physical Activities
- Effects of Conditioning Contraction on SubseTuent Jump Performance -
Yota MINAMINO*1,　Shota  ENOMOTO*2,  Masaru KAGA*3
  The aim of this study was to investigate the acute effects of the 
conditioning contraction on the jump performance of a single-joint 
movement. Nineteen trained men participated in this study. They performed 
unilateral plantar 㸛exion exercise and jumped with countermovement on the 
sledge apparatus. All subjects performed unilateral plantar 㸛exion exercise 
at 70 of estimated one-repetition maximum (2 sets of 10 reps). )urther, 
a total of six jumps performed before (pre) and after (post-1 min, 3 min, 
5 min, 7 min, 10 min, 12 min) the plantar 㸛exion exercise were measured. 
To determine the ankle joint torTue, kinetics and kinematics data were 
recorded during the jump performance. Jump height showed a significant 
increase at post-10 min compared with pre-level (p0.05). Also, we found a 
signi㸚cant increase in the ankle joint peak torTue during the jump movement 
at post-10 min compared with pre-level (p0.01). These results suggest that 
the jump performance increases after the conditioning contraction.
Keywords: Warm-up, Jump, Physical Activities, Sports
*1 Graduate School of Education, Okayama University (Master’s Course)
*2  Joint Graduate School in Science of School Education, Hyogo University 
of Teacher Education



















































































































































































































































































































Table 1 Ꮫᰯ࡛㉳ࡇるᏊ࡝ࡶྠኈの࠸ࡊࡇࡊ場面  
場面  場面ᥦ♧ᩥ  
1 ே࣭≀࣭場ᡤのᡤ᭷ᶒのத࠸  ఇࡳ᫬㛫に㸪A ࡉࢇと B ࡉࢇࡀ࣮࣎ࣝのྲྀࡾྜ࠸࡛ࡶࡵ࡚࠸ࡲࡍࠋヰࢆ⫈ࡃと㸪A ࡉࢇࡣࢻࢵ
ࢪ࣮࣎ࣝ㸪B ࡉࢇࡣࢧࢵ࣮࢝ࢆࡋࡓ࠸ࡓࡵに㸪ࡶࡵ࡚࠸るよ࠺࡛ࡍࠋ  
2 㐟ࡧ࣭㐟ࡧの࣮ࣝࣝ  ࠾᫨ఇࡳに㨣ࡈࡗࡇࢆࡋ࡚࠸る᫬に㸪A ࡉࢇと B ࡉࢇࡀࡶࡵ࡚࠸ࡲࡍࠋヰࢆ⫈ࡃと㸪࣮ࣝࣝ
ࡀࡋࡗ࠿ࡾ決ࡲࡗ࡚࠸࡞࠸ࡇとࡀࡁࡗ࠿ࡅのよ࠺࡛ࡍࠋA ࡉࢇࡣ㨣ࡀቑえ࡚࠸ࡃࡶのࡔとᛮ
ࡗ࡚࠸ࡓのに㸪B ࡉࢇࡣ㨣ࡣኚࢃࡗ࡚࠸ࡃࡶのࡔとᛮࡗ࡚࠸ࡓよ࠺࡛ࡍࠋ  
3 ௰㛫ࡣࡎࢀ
㸦ே㛫㛵ಀ࠿ࡽの᤼㝖㸧  







5 考えの対立  Ꮫᰯ࡛ᶍᨃᗑࢆฟࡍࡇとに࡞ࡾࡲࡋࡓࠋࢢ࣮ࣝࣉෆ࡛ฟࡋ≀ࢆ決ࡵ࡚࠸る᫬に A ࡉࢇと B ࡉ
ࢇの意ぢࡀ分࠿ࢀࡲࡋࡓࠋ஧ேの意ぢࡣ対立ࡋ㸪ゝ࠸த࠸に࡞ࡗ࡚࠸ࡲࡍࠋ  
6 悪口㸦യࡘࡅ⾜Ⅽ㸧  య⫱のᤵᴗ୰に࣐ࢵࢺ㐠ືࢆࡋ࡚࠸ࡲࡋࡓࠋA ࡉࢇࡣ B ࡉࢇにࠕୗᡭ ࠖࠕ඲↛࡛ࡁ࡚࡞࠸ࠖと
ゝ࠸㸪B ࡉࢇࡣἽ࠸࡚ࡋࡲ࠸ࡲࡋࡓࠋ  








































Table 2 ࠸ࡊࡇࡊ࡬の介入解決方略  
介入解決方略  ㉁ၥ㡯┠  
1 ࣑ࢹ࢕࢚࣮ࢩࣙࣥ (M) A と B に㡰␒にヰࢆ⫈ࡁ㸪Ꮚ࡝ࡶ࠿ࡽ解決⟇ࢆᘬࡁฟࡍよ࠺にࡍる  
2 ࢔࣮ࣅࢺ࣮ࣞࢩࣙࣥ (A) A と B ࠿ࡽヰࢆ⫈ࡁ㸪ඛ⏕ࡀ解決⟇ࢆᥦ♧ࡍる  
3 ࡌࡷࢇࡅࢇ (Ro) A と B ࠿ࡽヰࢆ⫈ࡁ㸪ࢪࣕࣥࢣࣥࢆࡉࡏ࡚解決ࡍる  
4 ࣮ࣝࣝ決ࡵ (Ru) A と B ࠿ࡽヰࢆ⫈ࡁ㸪᪂ࡋ࠸࣮ࣝࣝࢆࡘࡃるよ࠺にࡋ࡚解決ࡍる  
5 ஦ᚋ㐨ᚨⓗᣦᑟ (Mo) ࡑの場ࡣࡑのࡲࡲにࡋ࡚࠾ࡁ㸪ᚋの᫬㛫 (ᖐࡾの఍ࡸᏛά࡞࡝ )࡛㐨ᚨⓗᣦᑟࢆ⾜࠺  
6 ヰࢆ⫈࠿ࡎに介入 (F) ヰࢆ⫈࠿ࡎ㸪ඛ⏕ࡀ解決⟇ࢆᥦ♧ࡍる  



















































































































Table 3 場面ࡈとのᏛ⣭担任による介入解決方略の平均値㸦SD㸧と分散分析結果 
































































































































































Table 4 ᩍ職⤒㦂ᖺᩘによる介入解決方略の平均値 (SD㸧と分散分析結果 
 












ⱝᡭ 4.23(0.99) 3.03(1.20) 1.72(1.17) 2.79(1.17) 1.31(0.80) 1.13(0.41) 1.51(1.05)
111.93** n.s. n.s.
࣋ࢸࣛࣥ  4.18(0.96) 2.6(1.18) 1.62(0.98) 3.00(1.15) 1.53(0.92) 1.09(0.60) 1.38(0.96)
㐟ࡧのࣝ
࣮ࣝ 
ⱝᡭ 4.24(1.08) 3.13(1.19) 1.50(0.92) 3.11(1.20) 1.32(0.62) 1.03(0.16) 1.42(0.98)
129.93** n.s. n.s.
࣋ࢸࣛࣥ  4.07(1.16) 2.42(1.29) 1.31(0.67) 3.13(1.34) 1.47(0.79) 1.02(0.15) 1.33(0.80)
௰㛫ࡣࡎ
ࢀ 
ⱝᡭ 3.73(1.22) 3.30(1.05) 1.00(0.00) 1.59(1.04) 1.95(1.25) 1.14(0.67) 1.19(0.70)
98.16** n.s. n.s.
࣋ࢸࣛࣥ  3.70(1.28) 2.89(1.37) 1.02(0.15) 1.72(1.15) 2.07(1.37) 1.09(0.41) 1.09(0.29)
注意 




若＞ベ࣋ࢸࣛࣥ  3.3(1.49) 2.8(1.44) 1.00(0.00) 1.64(1.22) 1.73(1.13) 1.75(1.33) 1.09(0.29)
考えの対
立 




若＞ベ࣋ࢸࣛࣥ  4.14(1.03) 2.39(1.13) 1.11(0.39) 2.34(1.36) 1.61(1.15) 1.14(0.41) 1.20(0.55)
悪口 
ⱝᡭ 3.46(1.34) 3.44(1.31) 1.00(0.00) 1.51(1.12) 1.67(1.13) 1.54(1.17) 1.00(0.00)
64.80** 4.26** n.s.
࣋ࢸࣛࣥ  3.19(1.60) 2.95(1.46) 1.00(0.00) 1.45(1.02) 1.45(0.92) 1.57(1.23) 1.02(0.15)
ࡌࡷࢀ࠶
࠸ 
ⱝᡭ 4.32(0.71) 3.27(1.22) 1.00(0.00) 2.03(1.28) 1.24(0.60) 1.27(0.73) 1.05(0.23)
161.88** n.s. n.s.












































































































Table 5 場面ࡈとの管理職による介入解決方略の平均値  (SD㸧 
場面 M A Ro Ru Mo F ከ㔜ẚ㍑ 
注意 4.09  (1.26) 2.71 (1.24) 1.03 (0.17) 2.18 (1.31) 1.74 (1.08) 1.53 (1.11) 
M > A, Ru, Mo, F, Ro㸭
A > Ro, Mo, F㸭Ru, Mo > Ro
考えの対立 4.35  (0.89) 2.41 (1.04) 1.14 (0.42) 2.70 (1.18) 1.43 (0.69) 1.05 (0.23) M > A, Ru > Ro, Mo, F,㸭Mo > F





















































ࢆ考えࡉࡏるࠋ                                                         
































場 面 職名 M A Ro Ru Mo F 介入解決方略 
F値 









Ru*：管＞担管理職 4.09(1.26) 2.71(1.24) 1.03(0.17) 2.18(1.31) 1.74(1.08) 1.53(1.11)
考えの対立 
担任 4.11(1.10) 2.60(1.18) 1.27(0.59) 2.14(1.25) 1.46(0.95) 1.10(0.34)
182.08** n.s. 2.58*Ru*：管＞担
管理職 4.35(0.89) 2.41(1.04) 1.14(0.42) 2.70(1.18) 1.43(0.69) 1.05(0.23)
悪口 
担任 3.32(1.47) 3.17(1.40) 1.00(0.00) 1.50(1.07) 1.59(1.05) 1.59(1.22)
87.04** n.s. 3.26*M*：管＞担
管理職 4.03(1.18) 2.83(1.21) 1.03(0.17) 1.83(1.08) 1.53(0.97) 1.28(0.66)








































































































ほうが良いと考え, すぐに止めたり, いざこざが生じないように気を配るより, 児
❺生ᚐに対処方法を教えることの方がはるかに有効であるかもしれないと言えよう。
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Classi㸚cation of Peer Con㸛ict in Elementary School and Ef㸚cacy of Mediation 
as Resolution Strategy
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Keywords: Peer con㸛ict, Mediation,  Resolution strategy,  Intervention of 
teacher
*1 Graduate School of Education, Okayama University 
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i互いの話を聞き, 割り㎸まない。相手をあざけったり, おかしな顔をしない, 真実
を話す, もしも解決できなかったら, 大人に協力を要ㄳする。















































ト౫存は，一般的な౫存⑕とは異なるものとされ，Diagnostic and Statistical 




























































































　㏥ᒅ傾向尺度（Boredom Proneness Scale BPS）（)armer 	 Sundberg，1986）：著
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㏉した結果，ࣔデルの適合指数がȮ２ 64.87, df 45, p.05, G)I .97, AG)I .92, 



































































































































***p<.001       **p <.01         *p<.05   
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A study on associations of smartphone dependence tendency with boredom and 
interpersonal relationships among university students
Yuka ATSUMI*1, Mikayo ANDO*2
Although smartphone users and problematic issues derived from its 
availability have increased, there are few studies addressing psychosocial 
factors associated with smartphone dependency. The objective of this 
study is to clarify these associations among boredom, interpersonal 
relationships, and components of smartphone dependence tendency based on 
previous studies concerning factors associated with internet dependence. 
A self-reported Tuestionnaire was implemented and data from three hundred 
forty-two smartphone users in universities were analyzed by covariance 
structure analyses. )actors of boredom and interpersonal relationships were 
set as independent variables. Problematic influence in daily life due to 
smartphone dependence tendency were set as dependent variables. Components 
of smartphone dependence tendency were set as mediators. This study 
revealed that boredom and interpersonal relationships through recognition 
of bene㸚ts of smartphone and/or fun in communication in virtual space, excited 
feelings from its use, and dif㸚culties of self-control were associated with 
problematic in㸛uences in daily life. In conclusion, it may be important to 
study strategies to prevent smartphone dependency based on understanding 
these psychosocial factors associated with smartphone use.
Keywords: smartphone dependency, boredom, interpersonal relationships, 
university students
*1 Okayama Prefecture Central Child Consultation Center 
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Instruction in Independent Living Activity Class in a Self-Contained 
Classroom
- Practical issues in the planning and implementing process-
Akitaka NAKAYA*1，Naomi UCHIDA*2
㸨1 Graduate School of Education，Okayama University
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࣮࣮࢟࣡ࢻ : ⮬ᕫ⫯ᐃឤࢆ㧗ࡵࡿᕤኵࠊᮃࡲࡋ࠸ே㛫㛵ಀ࡙ࡃࡾࠊ⮬ᕫᐇ⌧ࠊ⮬ᑛឤ᝟ࠊ┦ᡭࢆᛮ࠺ᚰ 
 
ͤ1 ᪩✄⏣኱Ꮫᩍᖌᩍ⫱◊✲ᡤ 
ͤ2  ᒸᒣ኱Ꮫ඲Ꮫᩍ⫱࣭Ꮫ⏕ᨭ᥼ᶵ  ᵓ
 
Ϩ  ࡣࡌࡵ࡟ 
  ௒᪥ࡢᏛᰯ♫఍࡟࠾࠸࡚ࠊ࠸ࡌࡵࠊ୙Ⓩᰯ࡞࡝ࢆࡣࡌࡵ࡜ࡍࡿㅖၥ㢟ࡣࠊ౫  


















































































































































































  ௨ୖࡢពぢࢆࡳࡿ࡜ࠊᑠᏛᰯ➨ 4 Ꮫᖺ࡜ࡋ࡚ࡢⓎ㐩ẁ㝵࡟࠾ࡅࡿពぢ࡞ࡀࡽ  
ࡶࠊࠕ⮬ศࡢࡇ࡜ࢆศ࠿ࡗ࡚ࡶࡽ࠼ࡓࠖ࡞࡝ࡢពぢࡀከࡃ࠶ࡗࡓࠋࡇࢀ࡟ࡣࠊ┦  




࡜ࠕ⮬ศࡢࡇ࡜ࢆㄆࡵ࡚ࡃࢀ࡚࠸ࡿ ࡜ࠖ࠸࠺ㄆ▱࡟⧅ࡀࡗ࡚࠸ࡿࡇ࡜ࡀศ࠿ࡿࠋ  
ࡲࡓࠊ(i)ࡢࡼ࠺࡟ࠕ࠶ࡲࡾᬑẁ࠿ࡽヰࡉ࡞࠸ே ࡟ࠖㄆࡵ࡚ࡶࡽ࠼ࡓࡇ࡜࡟ࡼࡾࠊ 
































  ௨ୖࡢពぢࢆࡳࡿ࡜ࠊᑠᏛᰯ➨ 4 Ꮫᖺ࡜ࡋ࡚ࡢⓎ㐩ẁ㝵࡟࠾ࡅࡿពぢ࡞ࡀࡽ  
ࡶࠊࠕ⮬ศࡢࡇ࡜ࢆศ࠿ࡗ࡚ࡶࡽ࠼ࡓࠖ࡞࡝ࡢពぢࡀከࡃ࠶ࡗࡓࠋࡇࢀ࡟ࡣࠊ┦  
஫୺యⓗ࡞ 1ᑐ 1ࡢࢥ࣑ࣗࢽࢣ࣮ࢩࣙࣥ⾜Ⅽ࡟ࡼࡿᡂᯝ࡛࠶ࡗࡓࡇ࡜ ఛ࠼ࡿࠋ 
ࡘࡲࡾ ⮬௚ࡢⰋࡉࢆ┦ᡭ࡟ఏ࠼࡞ࡀࡽࡶࠊࠕ㹼ࡀⰋ࠸࡜ࡇࢁࡔࡅ࡝ࠊࡇࡇࢆ㡹  
ᙇࡿ࡜ࡶࡗ࡜ࡼࡃ࡞ࡿࡼࠖ࡞࡝ࠊ⫯ᐃⓗ࡞⾲⌧᪉ἲ࡛ࠕ┦ᡭ࡟㡹ᙇࡗ࡚࡯ࡋ࠸ 
࡜ࡇࢁࠖࢆ୍ࡘࡔࡅఏ࠼ࡿࡇ࡜࡛ࠊࠕ⚾ࡢࡇ࡜ࢆぢ࡚ࡃࢀ࡚࠸ࡿࠖ࡜࠸࠺඘ᐇឤ  
࡜ࠕ⮬ศࡢࡇ࡜ࢆㄆࡵ࡚ࡃࢀ࡚࠸ࡿ ࡜ࠖ࠸࠺ㄆ▱࡟⧅ࡀࡗ࡚࠸ࡿࡇ࡜ࡀศ࠿ࡿࠋ  
ࡲࡓࠊ(i)ࡢࡼ࠺࡟ࠕ࠶ࡲࡾᬑẁ࠿ࡽヰࡉ࡞࠸ே ࡟ࠖㄆࡵ࡚ࡶࡽ࠼ࡓࡇ࡜࡟ࡼࡾࠊ 



































































































































 ࡲࡓࠊᮏᐇ㊶࡟࠾࠸࡚ࡣࠊ୍ࡘࡢᏛ⣭ࡢ࡞࠿࡟ࠊ6 ࡘࡢ⌜⦅ᡂ࡛ྲྀࡾ⤌ࢇ࡛  










































































































































































㸯ࡢᐇ㊶࡟࠾ࡅࡿࠊ3 ⌜ࡢ L ࡃࢇࠊ4 ⌜ࡢ P ࡉࢇ࡟ࡘ࠸࡚ࡣࠊ㠀ᖖ࡟ᾘᴟⓗ࡞
ඣ❺࡛࠶ࡗࡓࠋࡋ࠿ࡋࠊᮏᐇ㊶ᚋࡢᵝᏊࢆࡳࡿ࡜ࠊ௚ࡢඣ❺࠿ࡽヰࡋ࠿ࡅࡽࢀ
ࡿᵝᏊࡀ࠶ࡾࠊࡑࡢ཯ᛂ࡜ࡋ࡚௒ࡲ࡛࡟ࡣぢࡽࢀ࡞࠿ࡗࡓ➗㢦ࡀ࡯ࡢ࠿࡟ఛࢃ



























































㸯ࡢᐇ㊶࡟࠾ࡅࡿࠊ3 ⌜ࡢ L ࡃࢇࠊ4 ⌜ࡢ P ࡉࢇ࡟ࡘ࠸࡚ࡣࠊ㠀ᖖ࡟ᾘᴟⓗ࡞
ඣ❺࡛࠶ࡗࡓࠋࡋ࠿ࡋࠊᮏᐇ㊶ᚋࡢᵝᏊࢆࡳࡿ࡜ࠊ௚ࡢඣ❺࠿ࡽヰࡋ࠿ࡅࡽࢀ
ࡿᵝᏊࡀ࠶ࡾࠊࡑࡢ཯ᛂ࡜ࡋ࡚௒ࡲ࡛࡟ࡣぢࡽࢀ࡞࠿ࡗࡓ➗㢦ࡀ࡯ࡢ࠿࡟ఛࢃ














































































































































































































































































ᅗ㸵ࠕ≉ูάື࡟࠾ࡅࡿホ౯᪉ἲ౛ࠖ  ͤᑠᏛᰯ➨ 6 Ꮫᖺࢆ᝿ᐃ  


















































































































































































































5)  鈴木健二ࠗ 平成30年クレーム対応研修㈨ᩱ (࠘ᰴ)話し方教育センター， 2018， p.5
6)  同，p.6
















































































Study on special activities for creating desirable human relationships―
Creating a smiley classroom by enriching active learning―
Kiyohiro SAKUDA*1，Yoshikazu NAKAYAMA*2
 In order to solve various problems including bullying and school refusal, 
we examined the construction of desirable human relationships for students 
about the way of special activities which is the basis of classroom making. 
In order to achieve this goal, I think that it is important to create 
classes by active learning rooted in relationships, now that communication 
shortage is acknowledged.
 In this research, we analyzed the effect of active learning on human 
relationship creation based on past practice in special activities of 
the author. As a result, the point of view in making desirable human 
relationships became clear, and these efforts resulted in self-af㸚rmation, 
self-esteem, self-realization, and an effect to live better was found. 
And the sense of fulfillment and the way of dialogue of making human 
relationships in special activities can also be felt most ful㸚lling, and 
the method of communication action which improves awareness was clari㸚ed.
Keywords: Devices to increase self-af㸚rmation，Creating desirable human 
relationships，Self realization，Self-esteem，A mind thinking about an 
opponent
*1 Waseda University institute of teacher education






















































































































































































































































































































































































































































㸰  ᚰࡢࢥ࣑ࣗࢽࢣ࣮ࢩࣙࣥ  







































㸰  ᚰࡢࢥ࣑ࣗࢽࢣ࣮ࢩࣙࣥ  














































































































㸱  ࣉࣞࢮࣥࢸ࣮ࢩࣙࣥࢥ࣑ࣗࢽࢣ࣮ࢩࣙࣥ࡟ࡼࡿ㐨ᚨᛶࡢຠᯝ  
  ᮏㅮ⩏ࢆ⾜࠺௨๓ࡢព㆑ㄪᰝ࡜ࡋ࡚ࠊ┠ᣦࡍᩍᖌീ࡟ࡘ࠸࡚࢔ࣥࢣ࣮ࢺㄪᰝ
ࢆ⾜ࡗࡓ⤖ᯝࠊ௨ୗࡢᅇ⟅ࡀᚓࡽࢀࠊᚿᮃᰯ✀ู࡟♧ࡋࡓࠋ㸦୍㒊ᢤ⢋㸧  







































































































































































































Ϭ  ࠾ࢃࡾ࡟ 








































































 ᮏ◊✲࡟࠾࠸࡚ࠊᩍဨචチྲྀᚓᕼᮃ⪅ࡢᏛ⏕ࢆᑐ㇟࡟ࡋࡓ఍ヰᙧែࡢศᯒ࡟  
ձ ࣉࣞࢮࣥࢸ࣮ࢩࣙࣥࢯࣇࢺࢆά⏝ࡋࡓࢥ࣑ࣗࢽࢣ࣮ࢩࣙࣥࢆ⾜ࡗࡓࡇ࡜ࠋ 



















































 ᮏ◊✲࡟࠾࠸࡚ࠊᩍဨචチྲྀᚓᕼᮃ⪅ࡢᏛ⏕ࢆᑐ㇟࡟ࡋࡓ఍ヰᙧែࡢศᯒ࡟  
ձ ࣉࣞࢮࣥࢸ࣮ࢩࣙࣥࢯࣇࢺࢆά⏝ࡋࡓࢥ࣑ࣗࢽࢣ࣮ࢩࣙࣥࢆ⾜ࡗࡓࡇ࡜ࠋ 
































































































































































































































Consideration of morality concerning communication of the heart
-Effects of Presentation Software in Teacher Training Course Effects of 
Morality on Conversation Students' Conversation )orm -
Kiyomi SAKAMOTO*1, Kiyohiro SAKUDA*2, Yoshikazu NAKAYAMA*3
We examined the necessity of teacher training course which introduced 
problem of today's teacher and introduced communication with communication. 
In addition, we conducted four kinds of conversation forms for third 
graders (male: 10, female: 15), and communication that allowed us to 
perceive the most intuitive communication was inferred. In addition, for 
university students aiming for teaching jobs, it is clear that they carry 
out different communication using presentation software and carry out 
teaching as magical as a spirit by implementing them as their targeted 
teacher image in the future It was made. Based on the results of this 
research, this conversation pattern is expected to be related to the entire 
school education activities including classes including moral education, 
and to increase morality by communication. In addition, we clari㸚ed the way 
of teacher training course to cultivate future ethics and morals.
Keywords: aiming teacher image，communication， conversation form deepening 
㹫orality，communication of intention，Ethics and morals 
*1  )ormer Okayama University graduate school pedagogy postgraduate course 
technological assistance one
*2 Waseda University institute of teacher education













































































































































































































































































ฑۋ஍ ඬ६ยࠫ ฑۋ஍ ඬ६ยࠫ
ᣦᑟの㞴ࡋࡉ 20 0 2 02
୍᪉ⓗ࡞ᣦᑟ 201 04 24 0
ಶ࡟ᛂࡌࡓࡁࡵ⣽࠿࡞ᣦᑟ 410 0 42 0
㛫㐪࠸ࢆṇࡍ 14 01 222 0
ࡸࡾࡀ࠸ 30 100 33 0
ᑗ᮶࡬の᪉ྥ࡙ࡅ 30 01 323 03
ᣦᑟの୙༑ศࡉ 233 02 24 02








































































































































































































































































































































































































ʴߪٝ全ରのैࣰ度ʵ 33  03
ʴߪٝ໪ඬୣ੔度ʵ
ɻʀ生ై指導の॑གྷ੓についてཀྵմを਄Όること 40  04
ɻʀݳେのࢢどもが์える໲ୌについてཀྵմを਄Όること 411  0
ɻʀଡ༹なࢻ఼をもって生ై指導がߨえるようなघ๑を֭ಚすること 3  04
ʴ生ై指導ྙの߶まり度ʵ
ɻʀ生ైの൅ୣ的ಝ௅をཀྵմすること 3  0
ɻʀ生ైの生活のࣰସをཀྵմすること 31  01
ɻʀ生ైとڠ״的にαϝϣωίʖεϥϱすることやɾ生ైಋ࢞の
ɻɻαϝϣωίʖεϥϱͰくりを指導すること 30  0
ɻʀ生ైཀྵմにخͰきɼ学校や学څで生ైが楽しく生活できる















































































































A Study on the Change of Image of Student Guidance by Trainee Teachers 
Before and After University Lecture
Tomotaka MISHIMA*1
Keywords: Image of Student Guidance, Trainee Teachers, University Lecture











































山ୗ ୡ史ెͤ1  ⹸᫂ ┾◁Ꮚͤ2 
 











࢟ ࣡ ࢻ ᗂඣᮇ㸪ḷ㸪ḷࡢάື㸪ಖ育㸪ḷၐᣦᑟ 
 
ͤ1 රᗜ教育 㝔㐃ྜ学ᰯ教育学◊✲⛉ಟ஢⏕ 
ͤ2 岡山大学 㝔 ◊✲⛉ 
 
Ϩ ࡣࡌࡵ࡟ 




































































































































































































































































































































































































஬༑㡢㡰࡟ᩚ⌮ࡋ࡚ࡳࡿ（⾲３）ࠋࠕ࠶ࠖ行 237 ௳㸪ࠕ࠿ࠖ行 145 ௳㸪ࠕࡉࠖ行 83
௳㸪ࠕࡓࠖ行 134 ௳㸪ࠕ࡞ࠖ行 31 ௳㸪ࠕࡣࠖ行 115 㸪ࠕࡲࠖ行 65 ௳㸪ࠕࡸࠖ行 42







 ࠶行 ࠿行 ࡉ行 ࡓ行 ࡞行 ࡣ行 ࡲ行 ࡸ行 ࡽ行 ࢃ行 
࠶ẁ 70 48 24 26 12 52 17 13 5 13 
࠸ẁ 33 29 27 29 9 18 21 - 4 - 
࠺ẁ 23 17 13 5 - 19 8 25 - - 
࠼ẁ 9 4 8 24 6 2 5 - 4 - 
࠾ẁ 102 47 11 50 4 23 14 4 4 - 
 ィ 237 145 83 134 31 114 65 42 17 13 
 
ࠕ࠶ࠖ行㸪ࠕ࠿ࠖ行㸪ࠕࡓࠖ行㸪ࠕࡣࠖ行࡛ጞࡲࡿ᭤ࡀከࡃ㸪௒ᅇㄪ査ࡋࡓ᭤ࡢ
⥲ᩘ 882 ௳ࡢ中࡛㸪ࠕ࠶ࠖ行ࡣ⣙ 27㸣㸪ࠕ࠿ࠖ行ࡣ⣙ 16㸣㸪ࠕࡓࠖ行ࡣ⣙ 15㸣㸪
ࠕࡣ 行ࠖࡣ⣙ 13㸣ࢆ༨ࡵࡓࠋࡲࡓ㸪㢌ᩥᏐ࡛ࡣ㸪ࠕ࠾ （ࠖ102 ௳）ࡸࠕ࠶ （ࠖ70 ௳）
࡟⥆࠸࡚㸪ࠕࡣ （ࠖ53 ௳）ࠕ࡜ （ࠖ50 ௳）ࠕ࠿ （ࠖ48 ௳）ࠕࡇ （ࠖ47 ௳）࡜࡞ࡗ࡚࠸
ࡿࠋࠕ࠶ࠖ行ࡢࠕ࠶ ࠖࠕ࠸ ࠖࠕ࠺ ࠖࠕ࠼ ࠖࠕ࠾ࠖࡣ㸪日本ㄒࡢᇶ♏࡜࡞ࡿẕ㡢࡛࠶ࡿ
ࡓࡵ㸪ୖᡭ࡟発㡢ࡋ㸪ḷၐࡍࡿୖ࡛㔜要࡛࠶ࡿࠋࠕ࠾ࠖࡸࠕ࠶࡛ࠖጞࡲࡿ᭤ࡀከ
࠸Ⅼ࡟ࡘ࠸࡚ࡣ㸪⾲㸰࡟ぢࡽࢀࡿࡼ࠺࡟㸪Ꮚ࡝ࡶ࡟࡜ࡗ࡚ぬ࠼ࡸࡍ࠸㸪ࠕ࠶࠿࠸ࠖ










 ➹⪅ࡣ㸪┴ෆࡢ $ ಖ育ᅬ࡛㸪㡢ᴦᣦᑟ講師࡜ࡋ࡚ᐃᮇⓗ࡟ᣦᑟࢆ行ࡗ࡚࠸ࡿࠋ











４ 2 ே⤌࡛ḷ࠺ḷ ࠗ࡞࡭࡞࡭ࡑࡇࡠࡅ࠘































 ࠶行 ࠿行 ࡉ行 ࡓ行 ࡞行 ࡣ行 ࡲ行 ࡸ行 ࡽ行 ࢃ行 
࠶ẁ 70 48 24 26 12 52 17 13 5 13 
࠸ẁ 33 29 27 29 9 18 21 - 4 - 
࠺ẁ 23 17 13 5 - 19 8 25 - - 
࠼ẁ 9 4 8 24 6 2 5 - 4 - 
࠾ẁ 102 47 11 50 4 23 14 4 4 - 
 ィ 237 145 83 134 31 114 65 42 17 13 
 
ࠕ࠶ࠖ行㸪ࠕ࠿ࠖ行㸪ࠕࡓࠖ行㸪ࠕࡣࠖ行࡛ጞࡲࡿ᭤ࡀከࡃ㸪௒ᅇㄪ査ࡋࡓ᭤ࡢ
⥲ᩘ 882 ௳ࡢ中࡛㸪ࠕ࠶ࠖ行ࡣ⣙ 27㸣㸪ࠕ࠿ࠖ行ࡣ⣙ 16㸣㸪ࠕࡓࠖ行ࡣ⣙ 15㸣㸪
ࠕࡣ 行ࠖࡣ⣙ 13㸣ࢆ༨ࡵࡓࠋࡲࡓ㸪㢌ᩥᏐ࡛ࡣ㸪ࠕ࠾ （ࠖ102 ௳）ࡸࠕ࠶ （ࠖ70 ௳）
࡟⥆࠸࡚㸪ࠕࡣ （ࠖ53 ௳）ࠕ࡜ （ࠖ50 ௳）ࠕ࠿ （ࠖ48 ௳）ࠕࡇ （ࠖ47 ௳）࡜࡞ࡗ࡚࠸
ࡿࠋࠕ࠶ࠖ行ࡢࠕ࠶ ࠖࠕ࠸ ࠖࠕ࠺ ࠖࠕ࠼ ࠖࠕ࠾ࠖࡣ㸪日本ㄒࡢᇶ♏࡜࡞ࡿẕ㡢࡛࠶ࡿ
ࡓࡵ㸪ୖᡭ࡟発㡢ࡋ㸪ḷၐࡍࡿୖ࡛㔜要࡛࠶ࡿࠋࠕ࠾ࠖࡸࠕ࠶࡛ࠖጞࡲࡿ᭤ࡀከ
࠸Ⅼ࡟ࡘ࠸࡚ࡣ㸪⾲㸰࡟ぢࡽࢀࡿࡼ࠺࡟㸪Ꮚ࡝ࡶ࡟࡜ࡗ࡚ぬ࠼ࡸࡍ࠸㸪ࠕ࠶࠿࠸ࠖ










 ⪅ࡣ㸪 ෆࡢ $ ಖ育ᅬ࡛㸪㡢ᴦᣦᑟ講師࡜ࡋ࡚ᐃᮇⓗ࡟ᣦᑟࢆ行ࡗ࡚࠸ࡿࠋ











４ 2 ே⤌࡛ḷ࠺ḷ ࠓ࡞࡭࡞࡭ࡑࡇࡠࡅࠔ






























































































































































































































































































































































































































































































































































































































































































































































































日᫬ࡣ 2018 年 12 月 27 日 13:30㹼








































































































日᫬ࡣ 2018 年 12 月 27 日 13:30㹼

































































































































































































































































































































































































































ࡇ࡜ࡣ࡞ ࠋᅬḷࡃࡽ࠸࠿࡞ࠋᅬࡢ᪉㔪࡜ࡋ࡚ḷ ࠾ࡇ࠺ ࠸࠺ࡢࡣࠋ࠶࡜ࡣ㸪ಖ育᭩ࡢ中࡟ࡣ
ẖ月ࡇ࠺࠸࠺ḷࡀ࠶ࡾࡲࡍࡼ࡜࠸࠺ཧ⪃ࡢḷࡀ࠶ࡗ࡚㸪ᴦ㆕࡜࠿ࡶࡘ࠸࡚࠸ࡿࠋࡑࢀࢆḷࡗࡓࡾࡶ
ࡋࡓࠋ 






ㄒࡾ㸳 ᪂ࡋ ḷࢆ教࠼ࡿ᫬ࡢᕤኵ 
－ḷ࠺᫬ࡣ࡝࠺࠸࠺ឤࡌ࡛ḷ࠺㸽౛࠼ࡤึࡵ࡚ࡢ᭤ࡔࡗࡓࡽ㸽
'：࢜ル࢞ンࢆᙎࡁ࡞ࡀࡽ㸪ࡑࡢඛ⏕࡟ࡼࡗ࡚㸪主᪕ᚊࢆᙎࡁ࡞ࡀࡽࡲࡎࡣඛ⏕ࡀḷࡗ࡚࠶ࡆࡿࠋ



































































































































































































































































































































































































A Role of Singing in Expressive Activities of Music during Early Childhood
Yoshika YAMASHITA*1,  Masako MUSHIAKI*2
Keywords: early childhood, songs, singing activities, childcare, singing 
instruction
*1 Graduates of Doctoral program student of the Joint Graduate School in 
Science of School Education, Hyogo University of Teacher Education


































を用いることである (Werback 	 Hunter, 2012 Ώ部ヂ 2013)。ࢤーミフィケーショ
ンは教育領域でも応用されጞめており，ࢤーミフィケーションを取り入れた授業プ
ログラムは子どもや大学生の課題の取り組み方を改善することが示唆されている 

























ࡶ࢔イࢹ࢔ࡀከࡃ⏘ฟࡉࢀࡿ࠿᳨ウࡍࡿࡇ࡜ࢆ第 1 ࡢ目ⓗ࡜ࡍࡿࠋ 
 ࢡリ࢚イࢸ࢕ࣈ・ࣛーࢽング・ࢫࣃイࣛルࡣୖ㏙ࡋࡓࢧイࢡルࡢ⧞ࡾ㏉ࡋࡀ






࠿᳨ドࡍࡿࡇ࡜ࢆ第 2 ࡢ目ⓗ࡜ࡍࡿࠋ 
本◊✲ࡢ࣡ーࢡࢩࣙࢵプ࡛ࡣ㸪⤂௓ື⏬ࢆసࡿࡇ࡜ࢆㄢ㢟࡜ࡋ࡚タᐃࡋࡓࠋ
㏆年㸪ື⏬ඹ有・ᢞ✏ࢧイトࡢ࢔ࢡセࢫᩘࡀᛴ㏿࡟㧗ࡲࡗ࡚࠾ࡾ㸪⤂௓ື⏬࡟
ᑐࡍࡿ小学⏕ࡢ⯆࿡㛵ᚰࡣ࡜࡚ࡶ㧗࠸ࠋ౛࠼ࡤ㸪ࢯࢽー⏕࿨ಖ㝤  (2017) ࡸ 日





















































































　岡山市内の30ྡの小学生 (4年生－6年生) が本研究に参加した。⤂介動⏬制作群 






























目は，Resnik (2007) の記㏙に基づいて8㡯目の尺度を作成した (表1)。質問㡯目は，




㡯目の尺度を作成した (表1)。質問㡯目は，「1. まったく当てはまらない」，「2. あ











ルࡢ㉁ၥ㡯目ࡣ㸪Resnik (2007) ࡢグ㏙࡟ᇶ࡙࠸࡚ 8 㡯目ࡢᑻᗘࢆస成ࡋࡓ (⾲
1)ࠋ㉁ၥ㡯目ࡣ㸪ࠕ1. ࡲࡗࡓࡃᙜ࡚ࡣࡲࡽ࡞࠸ 㸪ࠖࠕ2. ࠶ࡲࡾᙜ࡚ࡣࡲࡽ࡞࠸ 㸪ࠖ
ࠕ3. ࡝ࡕࡽ࡛ࡶ࡞࠸ 㸪ࠖࠕ4. ࡼࡃᙜ࡚ࡣࡲࡿ 㸪ࠖࠕ5. ࡜࡚ࡶࡼࡃᙜ࡚ࡣࡲࡿࠖࡢ
5 ௳ἲ࡛ᅇ⟅ࡉࡏࡓࠋྜィᚓⅬࡢ᭱大್ࡣ 40 Ⅼࡔࡗࡓࠋࡲࡓ㸪ఏ࠼᪉ࡢ࢔イࢹ
࢔ࢆ⮬⏤グ㏙  (⟠᮲᭩ࡁ) ࡛事๓࡜事ᚋ࡟ồࡵࡓࠋࡉࡽ࡟㸪᝟ሗࣔࣛルࡢ㉁ၥ
㡯目࡛ࡣ㸪ື⏬ࡢඹ有・ᢞ✏࡟㛵ࡍࡿ 2 㡯目ࡢᑻᗘࢆస成ࡋࡓ (⾲ 1)ࠋ㉁ၥ㡯
目ࡣ㸪ࠕ1. ࡲࡗࡓࡃᙜ࡚ࡣࡲࡽ࡞࠸ 㸪ࠖࠕ2. ࠶ࡲࡾᙜ࡚ࡣࡲࡽ࡞࠸ 㸪ࠖࠕ3. ࡝ࡕࡽ
࡛ࡶ࡞࠸ 㸪ࠖࠕ4. ࡼࡃᙜ࡚ࡣࡲࡿ 㸪ࠖࠕ5. ࡜࡚ࡶࡼࡃᙜ࡚ࡣࡲࡿࠖࡢ 5 ௳ἲ࡛ᅇ





Ϫ ⤖ ᯝ 
１ グ㏙ᩘ 
事๓・事ᚋ࡟࠾ࡅࡿఏ࠼᪉ࡢ࢔イࢹ࢔ࡢ⏘ฟᩘ࡜᝟ሗࣔࣛルࡢグ㏙ᩘࡢ平ᆒ
್ࢆ⾲ 2 ࡟♧ࡍࠋ࢔イࢹ࢔ࡢ⏘ฟᩘ࡟ࡘ࠸࡚㸪⩌ (௓ධ⩌・⤫ไ⩌)࡜᫬ᮇ (事
๓・事ᚋ) ࡟ࡼࡿ 2 要ᅉศᩓศᯒࢆ行ࡗࡓ⤖ᯝ㸪஺஫స⏝ࡣ有ព࡛ࡣ࡞࠿ࡗࡓ 
(F (1, 29) = 1.43, ǈ2 = .01, p > .05)ࠋ 
᝟ሗࣔࣛルࡢグ㏙ᩘ࡟ࡘ࠸࡚㸪⩌  (௓ධ⩌・⤫ไ⩌)࡜᫬ᮇ (事๓・事ᚋ) ࡟















表2に示す。アイデアの産出数について，群 (介入群・統制群)と時期 (事前・事後) 
による2要因分ᩓ分析を行った結果，交互作用は有意ではなかった () (1, 29)  
1.43, Ȟ2  .01, p ! .05)。
　情報ࣔラルの記㏙数について，群 (介入群・統制群)と時期 (事前・事後) による
2要因分ᩓ分析を行った結果，交互作用は有意ではなかった () (1, 29)   4.09, Ȟ2 















































事๓・事ᚋ࡟࠾ࡅࡿᑻᗘᚓⅬࡢ平ᆒ್ࢆᅗ 2 ࡟♧ࡍࠋ⩌ (௓ධ⩌・⤫ไ⩌) ࡜
᫬ᮇ (事๓・事ᚋ) ࡟ࡼࡿ 2 要ᅉศᩓศᯒࢆ行ࡗࡓ⤖ᯝ㸪஺஫స⏝ࡣ有ពࡔࡗ
ࡓ (F (1, 29) = 12.9, ǈ2 = .31, p < .05)ࠋ༢⣧主ຠᯝࡢ᳨ᐃࢆ行ࡗࡓ⤖ᯝ㸪௓ධ
⩌ࡢ平ᆒᚓⅬࡣ事๓ࡼࡾࡶ事ᚋࡢ᪉ࡀ有ព࡟㧗࠿ࡗࡓ (p < .05)ࠋࡲࡓ㸪事ᚋࡢ
平ᆒᚓⅬࡣ⤫ไ⩌ࡼࡾࡶ௓ධ⩌ࡢ᪉ࡀ有ព࡟㧗࠿ࡗࡓ (p < .05)ࠋ  
௓ධ⩌ࡢྛ㡯目ࡢグ㏙⤫ィ㔞ࢆ⾲ 3 ࡟♧ࡍࠋࡲࡓ㸪᳨ᐃ⤖ᯝ࡜ຠᯝ㔞 
(Cohen’s d) ࡶ⾲ 3 ࡟♧ࡋࡓࠋ事๓・事ᚋࡢ平ᆒ್ࢆẚ㍑ࡍࡿࡓࡵ࡟ t ᳨ᐃࢆ
行ࡗࡓ⤖ᯝ㸪4 㡯目ࡢ平ᆒ್ࡀ有ព࡟ୖ᪼ࡋ࡚࠸ࡓ(p < .05)ࠋ  
 
（㸰）᝟ሗࣔࣛル 
事๓・事ᚋ࡟࠾ࡅࡿᑻᗘᚓⅬࡢ平ᆒ್ࢆᅗ 3 ࡟♧ࡍࠋ⩌ (௓ධ⩌・⤫ไ⩌) ࡜
᫬ᮇ (事๓・事ᚋ) ࡟ࡼࡿ 2 要ᅉศᩓศᯒࢆ行ࡗࡓ⤖ᯝ㸪஺஫స⏝ࡣ有ព࡛ࡣ
࡞࠿ࡗࡓ (F (1, 29) = 2.04, ǈ2 = .05, p > .05)ࠋ 
 
ᅗ 2. ࢡリ࢚イࢸ࢕ࣈ・ࣛーࢽング・ࢫࣃイࣛルࡢᑻᗘᚓⅬ 
 
㻹 㻿㻰 㻹 㻿㻰 㻹 㻿㻰 㻹 㻿㻰
伝え方のアイデア 1㻚25 0㻚97 0㻚94 0㻚66 1㻚00 0㻚82 1㻚13 0㻚72
情ሗ䝰ラル 1㻚19 0㻚63 0㻚81 0㻚53 0㻚86 0㻚72 1㻚07 0㻚68
表2 伝え方のアイデアと情ሗ䝰ラルのᖹᆒグ㏙数
஦๓ ஦ᚋ஦๓ ஦ᚋ
















　事前・ 後における尺度得点の平ᆒ値を図2に示す。群 (介入群・統制群) と時
期 (事前・事後) による2要因分ᩓ分析を行った結果，交互作用は有意だった () (1, 
29)   12.9, Ȟ2   .31, p  .05)。༢⣧主効果の検定を行った結果，介入群の平ᆒ
得点は事前よりも事後の方が有意に高かった (p  .05)。また，事後の平ᆒ得点は
統制群よりも介入群の方が有意に高かった (p  .05)。





　事前・事後における尺度得点の平ᆒ値を図3に示す。群 (介入群・統制群) と時期 
(事前・事後) による2要因分ᩓ分析を行った結果，交互作用は有意ではなかった () 
(1, 29)   2.04, Ȟ2   .05, p ! .05)。





事๓・事ᚋ࡟࠾ࡅࡿᑻᗘᚓⅬࡢ平ᆒ್ࢆᅗ 2 ࡟♧ࡍࠋ⩌ (௓ධ⩌・⤫ไ⩌) ࡜
᫬ᮇ (事๓・事ᚋ) ࡟ࡼࡿ 2 要ᅉศᩓศᯒࢆ行ࡗࡓ⤖ᯝ㸪஺஫స⏝ࡣ有ពࡔࡗ
ࡓ (F (1, 29) = 12.9, ǈ2 = .31, p < .05)ࠋ༢⣧主ຠᯝࡢ᳨ᐃࢆ行ࡗࡓ⤖ᯝ㸪௓ධ
⩌ࡢ平ᆒᚓⅬࡣ事๓ࡼࡾࡶ事ᚋ  (   . ) ࡲࡓ㸪事ᚋࡢ
平ᆒᚓⅬࡣ⤫ไ⩌ࡼࡾࡶ௓ධ⩌ࡢ᪉ࡀ有ព 㧗࠿ࡗࡓ (p < .05)ࠋ  
௓ධ⩌ࡢྛ㡯目ࡢグ㏙⤫ィ㔞ࢆ⾲ 3 ࡟♧ࡍࠋࡲࡓ㸪᳨ᐃ⤖ᯝ࡜ຠᯝ㔞 
(Cohen’s d) ࡶ⾲ 3 ࡟♧ࡋࡓࠋ事๓・事ᚋࡢ平ᆒ್ࢆẚ㍑ࡍࡿࡓࡵ࡟ t ᳨ᐃࢆ
行ࡗࡓ⤖ᯝ㸪4 㡯目ࡢ平ᆒ್ࡀ有ព࡟ୖ᪼ࡋ࡚࠸ࡓ(p < .05)ࠋ  
 
（㸰）᝟ሗࣔࣛル 
事๓・事ᚋ࡟࠾ࡅࡿᑻᗘᚓⅬࡢ平ᆒ್ࢆᅗ 3 ࡟♧ࡍࠋ⩌ (௓ධ⩌・⤫ไ⩌) ࡜
᫬ᮇ ( ๓・事ᚋ) ࡟ࡼࡿ 2 要ᅉศᩓศᯒࢆ行ࡗࡓ⤖ᯝ㸪஺஫స⏝ࡣ有ព࡛ࡣ
࡞࠿ࡗࡓ (F (1, 29) = 2.04, ǈ2 = .05, p > .05)ࠋ 
 
ᅗ 2. ࢡリ࢚イࢸ࢕ࣈ・ࣛーࢽング・ࢫࣃイࣛルࡢᑻᗘᚓⅬ 
 
㻹 㻿㻰 㻹 㻿㻰 㻹 㻿㻰 㻹 㻿㻰
伝え方のアイデア 1㻚25 0㻚97 0㻚94 0㻚66 1㻚00 0㻚82 1㻚13 0㻚72
情ሗ䝰ラル 1㻚19 0㻚63 0㻚81 0㻚53 0㻚86 0㻚72 1㻚07 0㻚68
表2 伝え方のアイデアと情ሗ䝰ラルのᖹᆒグ㏙数
஦๓ ஦ᚋ஦๓ ஦ᚋ










































統ไ⩌ 㻔㼚 㻩 16㻕 介ධ⩌ 㻔㼚 㻩 15㻕
஦๓
஦ᚋ
㻹 㻿㻰 㻹 㻿㻰
1 紹介するアイデアをたくさ䜣考えることができる。 3㻚27 1㻚35 4㻚00 1㻚43 1㻚91 0㻚53
2 相手に伝わりやすい紹介方法を考えることができる。 3㻚13 1㻚12 4㻚06 1㻚35 2㻚51㻖 0㻚75
3 ⤮や言葉を使って紹介する方法をసることができる。 3㻚53 1㻚27 4㻚13 1㻚12 2㻚07 0㻚50
4 䛂᏶䜊き䛃と思える䜎でఱᅇ䜒సり┤す。 4㻚00 1㻚14 4㻚13 1㻚41 0㻚61 0㻚10
5 㠃ⓑくㄝ明することができる。 2㻚80 1㻚45 3㻚93 1㻚50 3㻚01㻖 0㻚77
6 相手に伝わるようにㄝ明することができる。 3㻚20 1㻚03 4㻚47 0㻚55 4㻚01㻖 1㻚54
7 他の人の意見や考え方から学䜉ることはたくさ䜣ある。 4㻚06 1㻚21 4㻚73 0㻚21 2㻚19㻖 0㻚77
8 アドバイス・意見を䜒らうことで䜒っと良いアイデアをつくることができる。 4㻚00 0㻚71 4㻚53 0㻚55 2㻚08 0㻚84
9 㠃ⓑけれ䜀䛹のようなື⏬をసって䜒良いと思う。 3㻚27 1㻚91 3㻚00 2㻚71 1㻚46 0㻚12





㻹 㻿㻰 㻹 㻿㻰
1 紹介するアイデアをたくさ䜣考えることができる。 3㻚27 1㻚35 4㻚00 1㻚43 1㻚91 0㻚53
2 相手に伝わりやすい紹介方法を考えることができる。 3㻚13 1㻚12 4㻚06 1㻚35 2㻚51㻖 0㻚75
3 ⤮や言葉を使って紹介する方法をసることができる。 3㻚53 1㻚27 4㻚13 1㻚12 2㻚07 0㻚50
4 䛂᏶䜊き䛃と思える䜎でఱᅇ䜒సり┤す。 4㻚00 1㻚14 4㻚13 1㻚41 0㻚61 0㻚10
5 㠃ⓑくㄝ明することができる。 2㻚80 1㻚45 3㻚93 1㻚50 3㻚01㻖 0㻚77
6 相手に伝わるようにㄝ明することができる。 3㻚20 1㻚03 4㻚47 0㻚55 4㻚01㻖 1㻚54
7 他の人の意見や考え方から学䜉ることはたくさ䜣ある。 4㻚06 1㻚21 4㻚73 0㻚21 2㻚19㻖 0㻚77
8 アドバイス・意見を䜒らうこと 䜒っと良いアイデアをつくることができる。 4㻚00 0㻚71 4㻚53 0㻚55 2㻚08 0㻚84
9 㠃ⓑけれ䜀䛹のようなື⏬をసって䜒良いと思う。 3㻚27 1㻚91 3㻚00 2㻚71 1㻚46 0㻚12
10 㠃ⓑけれ䜀䛹のようなື⏬で䜒インターネ䝑ト上にබ開して䜒良いと思う 4㻚00 1㻚85 3㻚47 2㻚98 1㻚84 0㻚21

















































































































Martinez, S. L., and Stager, G. S. (2013). Invent to learn: Making, 
tinkering, and engineering in the classroom. Constructing modern knowledge 
press (マルティネス, S. L. 	 ステージャー , G.S. 㜿部和広・㓇ໝ 寛 (ヂ) 
(2015). 作ることで学ぶ－Makerを育てる新しい教育のメソッド－　オライリー
ジャパン)
森下 Ꮧ・谷塚光典・東原義カ (2018). 情報ࣔラルの実践的指導力を育成するため
の教育内容の検討　日本教育工学会論文誌, 41, 145-148.
Resnick, M. (2007). All I really need to know (about creative thinking) I 
learned (by studying how children learn) in kindergarten. Proceedings of 
the 6th ACM SIGCHI conference on creativity 	 cognition. Washington, DC.
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The Effects of Creative Learning Spiral Model on Making Videos to Creativity 
and Information Morals
Yoshihiro OKA=AKI*1, Motoko MIYAKE*1
Keywords: Creative Learning Spiral, Creativity, Information Moral

















































































⾲ 1. ㄪ査ᑐ㇟⪅プࣟࣇ࢕ール 
ᑐ㇟ ᛶู 教⛉ ᰯ務ศᤸ ᑐ㇟ᰯ年ᩘ 
$ ዪᛶ ᐙᗞ ≉ู支援教育ࢥーࢹ࢕ࢿーター㸪ཌ⏕ㄢ┦ㄯಀ㸪ಶู支援委員会主௵㸪 
教務ㄢᗢ務ಀ 
9 年 
% ዪᛶ ᅜㄒ 進㊰ㄢ௻⏬係䠈生ᚐㄢ䠈ᰯㄅ編㞟ጤဨ会୺௵䠈ᖺᅋ๪୺௵䠈ᢸ௵䠈ྖ書教ㅍ㻌 6 年 
& ዪᛶ ᅜㄒ 教務ㄢ௻⏬ಀ㸪㐍㊰ㄢ㸪年ᅋ副主௵㸪ᢸ௵ 3 年 
'  ↓ ᆅᇦ㐃ᦠᢸᙜ㸪ࢥンプࣛイ࢔ンࢫ᥎㐍員㸪学ᰯㄝ᫂ಀ㸪教㢌 4 年 



















































































































































































































































































































































































































































































































































































































































































































































































































A Tualitative study about support system for students suspected of 
developmental disabilities with histories of school absenteeism in a part-
time high school.
Bingyan =HAO*1， Munehisa YOSHITOSHI*2
　The purpose of this Tualitative study was to analyze status and issues 
of the support system for students suspected of developmental disabilities 
with histories of school absenteeism in a part-time high school. The 
results showed that school did not introduce a support system focused on 
characteristic of developmental disabilities in the school. In conclusion, 
school should develop systems based on mutual understanding of all teachers 
and staffs. )urthermore, the partnership between parents and teachers is a 
signi㸚cant factor to bridge the gap in the student's education.
Keywords: school absenteeism, developmental disability, special needs, 
support system， part-time high school
*1 Student at the Graduate School of Education, Okayama University






























































































































































































































































































































































































































































































































































































































11 11 1110 1111 1112 1113 12 12 1210 1211 1214 121
頭打ち 1 0 3 0 0 0 0 0 0 0 0 0
頭叩き  0 0 3 2 0 10 2  3 2 0
頭ࣘৰり 0 0 0 0 0 0 0 1 0 0 0 
Ωʖχ自෾ 0 0 0 0 0 0 0 0 0 1 2 















































朝の会でAくんの頭打ちの低減は維持されていますか？ 3 1 1 0 0
朝の会でAくんの頭叩きの低減は維持されていますか？ 3 2 0 0 0
朝の会の活動をAくんは楽しんでいるようですか？ 2 2 1 0 0
朝の会での取り組みはAくん自身に負担がかかっていましたか？ 0 0 0 1 4
学校生活全般にわたりAくんの頭打ちは低減しましたか？ 3 2 0 0 0
学校生活全般にわたりAくんの頭叩きは低減しましたか？ 3 1 1 0 0
Aくんが積極的に学習に参加する場面が増えましたか？ 0 3 2 0 0
Aくんへの取り組みは他の児童の指導にも役立つと思いますか？ 4 1 0 0 0
教師にとってこの取り組みは負担でしたか？ 0 0 1 2 2
このような取り組みを再度やってみたいと思いますか？ 4 1 0 0 0














































































































































































































































Durand， V. M. (1990) )unctional Communication training: An intervention 

































































S. (1997) )unctional assessment and program development for problem 











Applying Positive Behavior Support to a Student with Autism Spectrum 
Disorders to Reduce Self-Injurious Behaviors and Promote the Participation 
in a Morning Assembly at Special Needs School.
Yumiko ONISHI*1, Takayuki TANJI*2
Keywords: PBS, Self-Injurious Behaviors, Autism Spectrum Disorders, 
Special Needs School, Sensory Motivation
*1 Hyogo Prefectural Ako School for Students with Special Needs































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Developing a food education program focusing on cooperation with a local 
comunity
On the basis of making a lesson plan for the integrated learning of an 
elementary school
Nagisa YAMADA*1, Shinju YAMADA*1, Toshinori KUWABARA*2
Keywords: elementary school, integrated learning, food education, 
㸚eldwork, local communityn
*1 Graduate School of Education, Okayama University（Master's Course）










































（Education for Sustainable Development。「持続可能な開発のための教育」）とし
ても重要である。᭦に，2015年9月の国連総会では，「持続可能な開発のための2030
アジェンダ」が᥇択され，17の目標・169のターࢤットから構成される「持続可能な




















































































































㛛⛉目࡛࠶ࡿ（ᢸᙜ：ຍ⸨ෆ・㉥ᮌ・Ᏹ野）ࠋ2017 年ᗘࡢ授ᴗࡣ㸪8 月 28 日
㹼31 日࡟実᪋ࡉࢀ㸪ཷ講⪅ᩘࡣ 13 ே࡛࠶ࡗࡓ（ణࡋ㸪Ẽೃ㛵㐃ࡢ࣏ࣞートᥦ
ฟ⪅ࡣ 12 ே）ࠋ講⩏ࡢ第 1ࠥ3 日目࡟㸪主࡟日本௜㏆ࡢẼ㇟・Ẽೃ⣔ࡸࡑࡢᏘ⠇
ࢧイࢡル࡟㛵ࡋ࡚ゎㄝࢆ行ࡗࡓࠋࡑࡢୖ࡛㸪第 4 日目ࡢ第 1ࠥ8 㝈目（ྛ 60 ศ）
࡟ຍ⸨ᬕࡶࢤࢫト࡜ࡋ࡚ຍࢃࡗ࡚㸪日本ࡸࢻイࢶ࡜ࡢẚ㍑ࡢどⅬ࡛ࡳࡓ北Ḣ
ࡢኟ⮳ࢆどⅬࡢ中ᚰ࡟ᤣ࠼ࡓᏘ⠇࡜Ꮨ⠇ឤ࡟㛵ࡍࡿ学㝿ⓗ授ᴗࢆ行ࡗࡓࠋࡲࡓ㸪
第 1 日目ࡢ᭱ึ࡜第 4 日目ࡢ᭱ᚋ࡟㸪(6' ࡟ࡘ࠸࡚ࡶᴫほࡋࡓࠋ 
 


















 ࡞࠾㸪第 2 日目ࡢ 13:20ࠥ17:30 ࡟ࡣ㸪本学教育学◊✲⛉⌮⛉教育講ᗙࡢᏱ野
ᗣྖẶ（ᑓ㛛：ྂᆅ☢Ẽ学・ᆅ㉁学）࡜ࡢ㐃ᦠ࡟ࡼࡾ㸪大㝣⛣ື࡟ࡼࡿᮾ࢔ࢪ
࢔ᙧ成史࡜日本ࡢẼೃ࡟㛵㐃ࡋ࡚㸪࣑ࢽ࣡ーࢡࢩࣙࢵプᙧ式࡛授ᴗࢆ行ࡗࡓࠋ













































ࡣ㸪ࢫࢺࢵࢡ࣒࡛࣍ࣝࡣ ࠥ ᖺ㸪௚ࡢᆅⅬ࡛ࡣ ࠥ ᖺ࡛࠶ࡿࠋ

 ➨  ᅗ㸦ᕥ㸧࡟♧ࡍ࢜ࢫࣟ㸪ࢫࢺࢵࢡ࣒࣍ࣝ㸪࣊ࣝࢩࣥ࢟࡟࠾ࡅࡿ᭶ᖹᆒẼ
 ࡢẼೃ್ࡢᏘ⠇ኚ໬ࢆ㸪⌮⛉ᖺ⾲ ᅜ❧ኳᩥྎ⦅ ୸ၿฟ∧࡟ᇶ࡙ࡁ➨
 ᅗ㸦ྑ㸧࡟♧ࡍࠋẚ㍑ࡢࡓࡵ࡟㸪࢘࢕࣮ࣥ࡜ྡྂᒇ࡟ࡘ࠸࡚ࡶ♧ࡋࡓ㸦⤫ィ


















また，第2図には，NCEP/NCAR෌解析データ（Kalnay et al. (1996)。2.5r2.5r
⦋度経度格子点上でのデータ）に基づき，රᗜ┴北部付近 (35r N/135r E)，ドイ










































































 ➨  ᅗ ᪥ᮏิᓥࡢරᗜ┴໭㒊௜㏆r1r(㸦ᕥୖ㸧㸪ࢻ࢖ࢶ୰༡㒊
㸦r1r(㸧㸦ྑୖ㸧㸪ཬࡧ㸪໭Ḣࡢ࢜ࢫࣟ௜㏆㸦r1r(㸧㸦ᕥୗ㸧ࡸ࣊
ࣝࢩࣥ࢟ࡢ NP ࡯࡝ᮾ᪉㸦r1r(㸧㸦ྑୗ㸧ࡢ᱁ᏊⅬ࡟࠾ࡅࡿ᪥ᖹᆒᆅ











　第2図　日本ิ島のරᗜ┴北部付近 (35r N/135r E)（ᕥ上），ドイࢶ中南部






























































































































































































































































































 ձࡢ౛࡜ࡋ࡚ᣲࡆࡓ 2ࡘ㸪ղࡢ౛࡜ࡋ࡚ᣲࡆࡓ 3ࡘࡢసရ౛ࢆ第 5ᅗ࡟♧ࡍࠋ
ࡲࡓ㸪ࡇࢀࡽࡢసရ࡟ࡘ࠸࡚㸪学⏕⮬㌟ࡀ࣡ーࢡࢩート࡟グ㍕ࡋࡓసရゎㄝࡼ
ࡾᢤ⢋・要⣙ࡋࡓࡶࡢࢆ第 2 ⾲࡟♧ࡍࠋ 
 
第 2 ⾲ సရ౛࡜⾲⌧ࠋձ㸪ղ࡟ࡘ࠸࡚ࡣ本ᩥࢆཧ↷ࠋ 
 作品名 表現（ワークシートの記述から抜粋） 





















































    ࠓኟのኪの᳃ࠔᏛ⏕ <（ղ） 

























































































ᐜ࠿ࡽⱝᖸࡢ⪃ᐹࢆຍ࠼ࡓ࠸（࣏ࣞートࡣ 12 ேࡀᥦฟ）ࠋ 
 














ࡢኚືࡀ大ࡁ࠸ （ࠖ7 ே）㸪ࠕ日平ᆒẼ ࡀ 20Υࡄࡽ࠸ࡲ࡛ࡋ࠿ୖࡀࡽ࡞࠸（日本
ࡢึኟࡄࡽ࠸）ࠖ（6 ே）㸪ࠕኟ⮳ࠥ7 月㡭ࡲ࡛ࡀࣆーࢡ（▷࠸ኟ）ࠖ（8 ே）㸪ࠕ9 月








































































































IPCC (WG I): “Climate Change 2013 (The Physical Science Basis) 
(Working  Group I Contribution to the )ifth Assessment Report of the 
Intergovernmental Panel on Climate Change)”, Cambridge University 
Press, 全1535㡫, 2013.
IPCC (WG II): “Climate Change 2014 (Impacts, Adaptation, and  Vulnerability. 
Part I: Global and Sectoral Aspects) (Working Group II  Contribution to 
the )ifth Assessment Report of the Intergovernmental  Panel on Climate 
Change)”, Cambridge University Press, 1-1131, 2014.
IPCC (WG II): 同Part II: Regional Aspects, Cambridge University Press, 
1132-1820, 2014.
IPCC (WG Ϫ): “Climate Change 2014 (Mitigation of Climate Change) 
(Working Group Ϫ Contribution to the )ifth Assessment Report of the 
Intergovernmental Panel on Climate Change)”, Cambridge University 
Press, 全1435㡫, 2014.
Kalnay, E., and co-authors: The NCEP/NCAR 40-year reanalysis project. 






































































































UNESCO (United Nations Educational, Scienti㸚c and Cultural Organization): 
“Education for Sustainable Development Goals (Learning Objectives)”. 





Interdisciplinary collaboration between climate and cultural understanding 
education for promoting the fundamental ESD literacy
Subtitle: A report of the lesson practice in the university on climate and 
“seasonal feeling” in the northern Europe
Kuranoshin KATO*1, Haruko KATO*2, Rikako AKAGI*1, Kazuo OTANI*3
An interdisciplinary lesson plan for promoting the students’ fundamental 
ESD literacy at university was developed with collaboration between climate 
and cultural understanding education, on a topic of the climate around 
North Europe and traditional event “Juhannus” (Summer Solstice )estival). 
Climatological analyses showed that the intermittent appearance of the 
extremely cold days accompanied by the large day-to-day variations and the 
early appearance of rather cold day already in September characterize the 
North European climate.  In the lesson practice for this research, students 
㸚rstly tried to understand or imagine the above environmental situation and 
people’s feeling, based on the climate data, DVD pictures and songs in 
CDs. And then, the students’ music creations, and so on, were made.  The 
students seem to have an opportunity for realizing the climate in foreign 
regions and the “seasonal feeling” there, through such processes.
Keywords: Joint activity of climate with music, Interdisciplinary climate 
education, ESD, Seasonal cycle and “seasonal feeling”, Comparison of 
climate between North Europe and Japan
*1 Graduate School of Education, Okayama University
*2 )aculty of Education, Gufu Shotoku Gakuen University





























































































































































平成 22 年 11 月 20 日ẖ日᪂⪺࡜ࠋ࡛ࡣࠊ㏆年ࡢ≧ἣࡣ࡝࠺࡞ࡢ࠿ࠋ 





ࡘ࠸࡚ :eE ᳨࡛⣴ࡋࡓ࡜ࡇࢁࠊ教職大学㝔ࡢ๰タࡉࢀࡓ平成 20 年ᗘࡣ 2008 
.eL-1etࠕ教職大学㝔ࡢ⌧≧࡜ㄢ㢟ࠖ㸨ᐃ員࡜ධ学⪅ᩘࡢࡳ⩌㤿大学ࡢேᩘࢆ





࡚࠸ࡿࡀࠊྜ᱁⪅࡟ᑐࡍࡿཷ㦂⪅ࡢ๭ྜ࡛࠶ࡿ➇த⋡ࡣ 1.34 ࠿ࡽ 1.15 ࡬పୗ
ࡋ࡚࠾ࡾࠊ志㢪⪅・ཷ㦂⪅ቑࢆධ学ᐃ員ቑࡀ྾཰ࡋ࡚࠸ࡿࡇ࡜ࡀศ࠿ࡿࠋ 
 ྠᵝ࡟平成 29 年３月ࡲ࡛࡟ಟ஢⪅ࢆ㏦ࡾฟࡋࡓᅜ❧大学ἲேࡀ教職大学㝔







㸨රᗜ教育大࡟ࡘ࠸࡚ࡣࠊ第 1͌第 2 志ᮃ⪅ศࡢྜィ 
ᐃ員඘㊊⋡ࡔࡅぢࡿ࡜ࠊ࣡ーࢫト３ࡀ長ᓮ大 71.4ࠊ山᲍大 78.6ࠊරᗜ教育
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࡚࠸ࡿࡀࠊྜ᱁⪅࡟ᑐࡍࡿཷ㦂⪅ࡢ๭ྜ࡛࠶ࡿ➇த⋡ࡣ 1.34 ࠿ࡽ 1.15 ࡬పୗ
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㸨රᗜ教育大࡟ࡘ࠸࡚ࡣࠊ第 1͌第 2 志ᮃ⪅ศࡢྜィ 
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ࡗ࡚࠸ࡿࡀྜࠊ ᱁⪅ࡣᐃ員ࢆୗᅇࡿ 96 ྡ࡛࠶ࡿࠋ௚ࡣඹ࡟ධ学⪅ࡀᐃ員ࢆୗᅇ
ࡗ࡚࠸ࡿࡀࠊ長ᓮ大ࡣ平成 30 年ᗘ࠿ࡽධ学ᐃ員ࢆ 38 ྡ࠿ࡽ 28 ྡ࡟๐ῶࡋࠊ
山᲍大ࡣ平成 31 年ᗘ࠿ࡽධ学ᐃ員ࢆ 28 ྡ࠿ࡽ 38 ྡ࡟ቑຍࡉࡏࡿࠋྠࡌᐃ員
඘㊊⋡ࡀప࠸大学࡛ࡶ≧ἣࡸᑐᛂࡣ␗࡞ࡗ࡚࠸ࡿࠋࡲࡓࠊୖ㉺教育大ࡣධ学ᐃ
員 67ྡࡢ࡜ࡇࢁཷ㦂⪅ 78ྡࡢ඲員ࢆྜ᱁ࡉࡏ࡚ 71ྡࡀධ学ࡋࡓ⤖ᯝࡀ 106.0












࡞࠾ࠊᩥ㒊⛉学┬ࡀ平成 30 年 2 月 21 日࡟ :eE ࡟ᥖ㍕ࡋࡓࠕ大学㝔ᅾ学⪅・




























































































































ಟ஢⪅ࡢᑵ職≧ἣ࡟ࡘ࠸࡚ ࡜ࠖࡋ࡚ :eE ࡟ᩚ⌮ࡋ࡚࠸ࡿࠋ௨ୗࠊࠕᩥ⛉┬ㄪ査ࠖ
࡜࠸࠺㸵ࡇࡢࢹータࡣࠊ平成 23 年ࡢㄪ査ࡀ平成 24 年௨㝆࡜㡯目ࡀ␗࡞ࡿࡓ
ࡵ᳨ウ㈨ᩱ࠿ࡽࡣ㝖እࡋࠊ平成 29 年３月ࡲ࡛࡟ಟ஢⪅ࢆ㏦ࡾฟࡋࡓᅜ❧大学




















 ḟ࡟ࠊ平成 24 年࠿ࡽ 29 年ࡲ࡛ࡢ⣼ィ࡛ಶูࡢ≧ἣࢆ☜࠿ࡵ࡚ࡳࡿࠋ 
ࡍࡿ࡜ࠊձྜ᱁⪅༨有⋡ࡣࠊᒱ㜧大 51.4㸣ࠊᮾி学ⱁ大 47.2㸣ࠊ岡山大 44.6㸣
ࡀ≉࡟㧗࠸୍᪉ࠊᏱ㒔ᐑ大・大㜰教育大㸮㸣ࠊ山ᙧ大・⚟஭大 1.7㸣ࡀ≉࡟ప
࠸ࠋղ㏣ຍྜ᱁⋡ࡣࠊᐑᓮ大 25.8㸣ࠊ㬆㛛教育大 36.0㸣ࠊ岡山大 36.6㸣ࠊᐑ
ᇛ教育大 37.5㸣ࡀప࠸୍᪉ࠊ大㜰教育大 93.3㸣ࠊ⩌㤿大 87.5㸣ࠊᮾி学ⱁ大
73.7㸣ࠊ⚟岡教育大 70.0㸣ࡀ≉࡟㧗࠸ࠋճᮍ㐩成⋡ࡣࠊ１๭ࢆ㉸࠼ࡿࡢࡀ長ᓮ
　次にࠊ平成24年から29年までの⣼計で個別の状況を確かめてみる。


























 ḟ࡟ࠊ平成 24 年࠿ࡽ 29 年ࡲ࡛ࡢ⣼ィ࡛ಶูࡢ≧ἣࢆ☜࠿ࡵ࡚ࡳࡿࠋ 
ࡍࡿ࡜ࠊձྜ᱁⪅༨有⋡ࡣࠊᒱ㜧大 51.4㸣ࠊᮾி学ⱁ大 47.2㸣ࠊ岡山大 44.6㸣
ࡀ≉࡟㧗࠸୍᪉ࠊᏱ㒔ᐑ大・大㜰教育大㸮㸣ࠊ山ᙧ大・⚟஭大 1.7㸣ࡀ≉࡟ప
࠸ࠋղ㏣ຍྜ᱁⋡ࡣࠊᐑᓮ大 25.8㸣ࠊ㬆㛛教育大 36.0㸣ࠊ岡山大 36.6㸣ࠊᐑ

















































































































































 ᨵࡵ࡚大学ࡈ࡜࡟平成 24 年࠿ࡽ 29 年ࡲ࡛ࡢ⣼ィࢆぢࡿ࡜ࠊ౛࠼ࡤࠊᮾி学
ⱁ大ࡣྜ᱁⪅༨有⋡ࡀ㧗ࡃ㏣ຍྜ᱁⋡ࡶ㧗࠸ a 㢮ᆺࠊ大㜰教育大ࡣྜ᱁⪅༨有
⋡ࡀపࡃ㏣ຍྜ᱁⋡ࡀ㧗࠸ E 㢮ᆺࠊ岡山大ࡣྜ᱁⪅༨有⋡ࡀ㧗ࡃ㏣ຍྜ᱁⋡ࡀ
ప࠸ c 㢮ᆺࠊ㬆㛛教育大ࡣྜ᱁⪅༨有⋡ࡀపࡃ㏣ຍྜ᱁⋡ࡶప࠸ d 㢮ᆺࠊᐑᓮ






























































































 ᨵࡵ࡚大学ࡈ࡜࡟平成 24 年࠿ࡽ 29 年ࡲ࡛ࡢ⣼ィࢆぢࡿ࡜ࠊ౛࠼ࡤࠊᮾி学
ⱁ大ࡣྜ᱁⪅༨有⋡ࡀ㧗ࡃ㏣ຍྜ᱁⋡ࡶ㧗࠸ a 㢮ᆺࠊ大㜰教育大ࡣྜ᱁⪅༨有
⋡ࡀపࡃ㏣ຍྜ᱁⋡ࡀ㧗࠸ E 㢮ᆺࠊ岡山大ࡣྜ᱁⪅༨有⋡ࡀ㧗ࡃ㏣ຍྜ᱁⋡ࡀ
ప࠸ c 㢮ᆺࠊ㬆㛛教育大ࡣྜ᱁⪅༨有⋡ࡀపࡃ㏣ຍྜ᱁⋡ࡶప࠸ d 㢮ᆺࠊᐑᓮ
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A Study on the Present Condition and Evaluation Method of Educational Outcomes 
of Teacher-graduate School
Atsushi MURAMATSU*1， Yasuyoshi IMAI*1， )umihiko MORIYASU*1
Keywords: Teacher graduate school, outcome, evaluation index, Tuali㸚cation 
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The Research Trends of Reading Picture-Books to Children in a Whole Group 
Activity in　Early Childhood Education and Care
Nohara AI=AWA*1, Mika KATAYAMA*2, Toshiyuki TAKAHASHI*2
Keywords: children, reading Picture-Books, whole group activity, childcare 
person, collaborating process
*1 Graduate School of Education, Okayama University (Master’s Course)













































































































































20xx 年 11 月 2 日㸪11 月 16 日㸪11 月 30 日࡟ 1 ᅇࡎࡘࣆ࢔・ࢧ࣏ートトࣞー
ࢽング（඲ 3 ᅇ）ࢆ実᪋ࡋࡓࠋ 
ຠᯝ ᐃࡣ㸪ࣆ࢔・ࢧ࣏ートトࣞーࢽングࡢ実᪋࡟ඛ❧ࡗ࡚ 10 月ୗ᪪࡟プ
ࣞࢸࢫトࢆ行ࡗࡓࠋࡲࡓ㸪඲ 3 ᅇࡢࣆ࢔・ࢧ࣏ートトࣞーࢽング実᪋ᚋࡢ 12
月ୖ᪪࡟㸪࣏ࢫトࢸࢫトࢆ行ࡗࡓࠋࡑࡋ࡚⯡໬ᮇ㛫⤊஢ᚋࡢ 12 月中᪪࡟ࣇ࢛ࣟ


















ࠕᑟධ 㸪ࠖྛᅇࡢࢸー࣐࡟ἢࡗࡓࠕ主άື 㸪ࠖ1 ᫬㛫ࡢάືෆᐜࢆ᣺ࡾ㏉ࡿࠕ᣺
ࡾ㏉ࡾ㸪ࡲ࡜ࡵࠖࡢ 3 ࡘࡢ㒊ศ࡛ᵓ成ࡋࡓࠋ第 1 ᅇ࡟࠾࠸࡚ࡣࣆ࢔・ࢧ࣏ート
ࡢᐃ⩏࡜ࡋ࡚ࠕ௰㛫ྠኈࡢຓࡅྜ࠸ࠖࢆᥦ♧ࡍࡿ࡜࡜ࡶ࡟㸪ᑐே㛵ಀ࡟࠾࠸࡚











（඲  ᅇ） 
⯡໬ᮇ㛫 
















































TaEle 1 ࣆ࢔・ࢧ࣏ートトࣞーࢽングࡢᵓ成 
ᅇ（月/日） ࢸー࣐ άືෆᐜ 



































































































TaEle 2 ࡩࡾ࠿࠼ࡾࢩートࡢホᐃ್ࡢ平ᆒ್（ᶆ‽೫ᕪ）1࡜ศᩓศᯒ⤖ᯝ 
 第 1 ᅇ 
⪺ࡁ᪉ 
第 2 ᅇ 
㢗ࡳ᪉ 
第 3 ᅇ 
イࣛイࣛ 
F ್ 3 
ከ㔜
ẚ㍑㉁ၥ㡯目 2 06' 06' 06' 
ձࡋࡗ࠿ࡾ⪺ࡅࡓ 4.520.89 4.460.99 4.730.45 1.63  
ղ⪃࠼ࢆఏ࠼ࡽࢀࡓ 4.440.88 4.271.04 4.740.50 3.79 23 
ճẼᣢࡕࢆ⪃࠼࡚行ື 4.290.82 4.440.77 4.440.77 0.60  
մ༠ຊࡋ࡚άື 4.330.88 4.640.69 4.820.46 4.04 13 
յ学⩦ෆᐜࡀࢃ࠿ࡗࡓ 4.820.38 4.880.32 4.910.37 0.87  
ն⏕ά࡛⏕࠿ࡏࡑ࠺ 4.440.81 4.500.88 4.770.55 2.78  













࡞ຠᯝࡀ♧ࡉࢀࡓ（ྛᑻᗘࡢプࣞࢸࢫトࡢ ᐃ್࡟ࡘ࠸࡚ࡣ TaEle 3㹼6 ࢆཧ↷
ࡢࡇ࡜）ࠋ 
⪺ࡁ᪉࡟࠾࠸࡚ࡣ㸪⩌࡜ᛶࡢ஺஫స⏝ࡀ有ព࡛࠶ࡾ（F1, 54 8,52, p.05）㸪
ୗ఩᳨ᐃࡢ⤖ᯝ㸪ዪᏊ࡟࠾࠸࡚⩌ࡢ༢⣧主ຠᯝࡀ有ព࡛（F1, 54 10.56, 
p.05）㸪プࣞࢸࢫトࡢẁ㝵࡟࠾࠸࡚⤫ไ⩌ዪᏊࡣ実᪋⩌ዪᏊࡼࡾࡶ㧗࠸ࡇ࡜㸪
࠾ࡼࡧ㸪⤫ไ⩌࡟࠾࠸࡚ᛶࡢ༢⣧主ຠᯝࡀ有ព࡛（F1, 54 5.69, p.05）㸪⤫
ไ⩌ዪᏊࡣ⤫ไ⩌⏨Ꮚࡼࡾ㧗࠸ࡇ࡜ࡀ♧ࡉࢀࡓࠋ援ຓ要ㄳ行ື࡟࠾࠸࡚ࡣ㸪ᛶ





















れた（各尺度のプレテストの測定値についてはTable 3 ～ 6を参↷のこと）。
　聞き方においては，群と性の交互作用が有意であり（)(1, 54) 8.52, p.05），下
఩検定の結果，女子において群の༢⣧主効果が有意で（)(1, 54) 10.56, p.05），
プレテストの段階において統制群女子は実施群女子よりも高いこと，および，統制










測定時期を要因とする3要因分ᩓ分析の結果，群性の交互作用（)(1, 54) 8.03, 
p.01），群測定時期の交互作用（)(2, 108) 5.09, p.001）が有意であった。
　群性の交互作用については，下఩検定の結果，女子において群の༢⣧主効果が
有意で（)(1, 54) 5.93, p.05），統制群女子は実施群女子よりも高いことが示され
た。また，統制群において性の༢⣧主効果が有意で（)(1, 54) 7.97, p.01），統制
群女子は統制群男子よりも高いことが示された。
　群測定時期の交互作用については，下఩検定の結果，統制群においてのみ測定

















































⪺ࡁ᪉࡟ࡘ࠸࡚㸪⩌㸪ᛶู㸪 ᐃ᫬ᮇูࡢ平ᆒ್ࢆ TaEle 3 ࡟♧ࡍࠋ⩌ᛶ
 ᐃ᫬ᮇࢆ要ᅉ࡜ࡍࡿ 3 要ᅉศᩓศᯒࡢ⤖ᯝ㸪⩌ᛶࡢ஺஫స⏝（F1, 
54 8.03, p.01）㸪⩌ ᐃ᫬ᮇࡢ஺஫స⏝（F2, 108 5.09, p.001）ࡀ有
ព࡛࠶ࡗࡓࠋ 
⩌ᛶࡢ஺஫స⏝࡟ࡘ࠸࡚ࡣ㸪ୗ఩᳨ᐃࡢ⤖ᯝ㸪ዪᏊ࡟࠾࠸࡚⩌ࡢ༢⣧主ຠ
ᯝࡀ有ព࡛（F1, 54 5.93, p.05）㸪⤫ไ⩌ዪᏊࡣ実᪋⩌ዪᏊࡼࡾࡶ㧗࠸ࡇ࡜
ࡀ♧ࡉࢀࡓࠋࡲࡓ㸪⤫ไ⩌࡟࠾࠸࡚ᛶࡢ༢⣧主ຠᯝࡀ有ព࡛（F1, 54 7.97, 
p.01）㸪⤫ไ⩌ዪᏊࡣ⤫ไ⩌⏨Ꮚࡼࡾࡶ㧗࠸ࡇ࡜ࡀ♧ࡉࢀࡓࠋ 
⩌ ᐃ᫬ᮇࡢ஺஫స⏝࡟ࡘ࠸࡚ࡣ㸪ୗ఩᳨ᐃࡢ⤖ᯝ㸪⤫ไ⩌࡟࠾࠸࡚ࡢࡳ









TaEle 3 ⩌ู㸪ᛶู㸪 ᐃ᫬ᮇู࡟ࡳࡓ⪺ࡁ᪉ࡢ平ᆒ್ 1（ᶆ‽೫ᕪ） 
  ᐃ᫬ᮇ 
 プࣞ ࣏ࢫト ࣇ࢛ࣟー࢔ࢵプ
       Q 06' 06' 06' 
実᪋⩌ ඲య 29 3.330.43 3.420.52 3.360.54 
 ⏨Ꮚ 17 3.460.39 3.480.56 3.430.53 
 ዪᏊ 12 3.150.42 3.330.45 3.260.54 
⤫ไ⩌ ඲య 29 3.470.53 3.230.57 3.410.56 
 ⏨Ꮚ 18 3.310.60 3.010.56 3.230.60 
 ዪᏊ 11 3.730.22 3.590.38 3.710.28 




ࡢ平ᆒ್ࢆ TaEle 4 ࡟♧ࡍࠋࡑࢀࡒࢀ㸪⩌ᛶ ᐃ᫬ᮇࢆ要ᅉ࡜ࡍࡿ 3 要ᅉ
ศᩓศᯒࢆ行ࡗࡓ⤖ᯝ㸪ࢧ࣏ートධᡭྍ⬟ᛶ࡟ࡘ࠸࡚ࡣ㸪⩌ ᐃ᫬ᮇࡢ஺஫
స⏝（F2, 114 3.40, p.05）ࡀ有ព࡛࠶ࡗࡓࠋࢧ࣏ートᥦ౪ྍ⬟ᛶ࡟ࡘ࠸࡚
ࡣ㸪⩌ᛶูࡢ஺஫స⏝ࡀ有ព࡛࠶ࡗࡓ（F1, 48 4.24, p.05）ࠋ 
ࢧ࣏ートධᡭྍ⬟ᛶ࡟࠾ࡅࡿ㸪⩌ ᐃ᫬ᮇࡢ஺஫స⏝࡟ࡘ࠸࡚㸪ୗ఩᳨ᐃ







互作用が有意であった（)(1, 48) 4.24, p.05）。
ࡀ㧗ࡃ࡞ࡗ࡚࠸ࡓࠋ 
ࢧ࣏ートᥦ౪ ⬟ᛶ࡟࠾ࡅࡿ㸪⩌ᛶูࡢ஺஫స⏝࡟ࡘ࠸࡚㸪ୗ఩᳨ᐃࡢ⤖
ᯝ㸪ዪᏊ࡟࠾ࡅࡿ⩌ࡢ༢⣧主ຠᯝ（F1, 48 5.44, p.05）㸪⤫ไ⩌࡟࠾ࡅࡿᛶ







TaEle 4 ⩌ู㸪ᛶู㸪 ᐃ᫬ᮇู࡟ࡳࡓࢧ࣏ートධᡭྍ⬟ᛶ㸪 
ࢧ࣏ートᥦ౪ྍ⬟ᛶࡢ平ᆒ್ 1（ᶆ‽೫ᕪ） 
  ᐃ᫬ᮇ 
 プࣞ ࣏ࢫト ࣇ࢛ࣟー࢔ࢵプ
Q 06' 06' 06' 
ࢧ࣏ートධᡭྍ⬟ᛶ    
実᪋⩌ ඲య 31 3.401.06 3.700.89 3.841.14 
 ⏨Ꮚ 18 3.221.17 3.631.05 3.731.28 
 ዪᏊ 13 3.640.82 3.800.58 4.000.89 
⤫ไ⩌ ඲య 30 3.630.98 3.611.02 3.551.12 
 ⏨Ꮚ 19 3.440.86 3.450.99 3.541.03 
 ዪᏊ 11 3.961.07 3.891.00 3.581.25 
ࢧ࣏ートᥦ౪ྍ⬟ᛶ 
実᪋⩌ ඲య 25 3.681.05 3.831.06 3.931.10 
 ⏨Ꮚ 14 3.711.12 3.861.17 3.941.09 
 ዪᏊ 11 3.640.95 3.800.89 3.921.12 
⤫ไ⩌ ඲య 27 4.000.89 4.060.80 3.821.14 
 ⏨Ꮚ 18 3.680.86 3.800.83 3.441.18 
 ዪᏊ  9 4.650.51 4.570.41 4.570.50 
1 ホᐃ್ࡢᚓⅬྍ⬟⠊ᅖࡣ 1㹼5 ࡛࠶ࡗࡓࠋ 
 
（３）援ຓ要ㄳ行ື 
援ຓ要ㄳ行ື࡟ࡘ࠸࡚㸪⩌㸪ᛶู㸪 ᐃ᫬ᮇูࡢ平ᆒ್ࢆ TaEle 5 ࡟♧ࡍࠋ
⩌ᛶ ᐃ᫬ᮇࢆ要ᅉ࡜ࡍࡿ 3 要ᅉศᩓศᯒࢆ行ࡗࡓ⤖ᯝ㸪ᛶࡢ主ຠᯝ（F1, 








実施群においてのみ測定時期の༢⣧主効果が有意で（)(2, 114) 3.98, p.05），多
重比較（Ryan法）の結果，プレテストよりもフォローアップの得点が高くなっていた。
　サポート提౪可能性における，群性の交互作用について，下఩検定の結果，女
子における群の༢⣧主効果（)(1, 48) 5.44, p.05），統制群における性の主効果
















TaEle 5 ⩌ู㸪ᛶู㸪 ᐃ᫬ᮇู࡟ࡳࡓ援ຓ要ㄳ行ືࡢ平ᆒ್（ᶆ‽೫ᕪ） 
  ᐃ᫬ᮇ 
 プࣞ ࣏ࢫト ࣇ࢛ࣟー࢔ࢵプ
       Q 06' 06' 06' 
実᪋⩌ ඲య 29 2.170.66 2.330.63 2.600.79 
 ⏨Ꮚ 18 1.910.60 2.060.63 2.450.85 
 ዪᏊ 11 2.570.53 2.750.56 2.830.62 
⤫ไ⩌ ඲య 30 2.060.84 2.090.85 2.100.94 
 ⏨Ꮚ 19 1.800.79 1.840.75 1.830.84 
 ዪᏊ 11 2.520.72 2.520.85 2.580.92 
1 ホᐃ್ࡢᚓⅬྍ⬟⠊ᅖࡣ 1㹼4 ࡛࠶ࡗࡓࠋ 
（４）ᨷᧁᛶ 
ᨷᧁᛶ࡟ࡘ࠸࡚㸪⩌㸪ᛶู㸪 ᐃ᫬ᮇูࡢ平ᆒ್ࢆ TaEle 6 ࡟♧ࡍࠋ⩌ᛶ
 ᐃ᫬ᮇࢆ要ᅉ࡜ࡍࡿ 3 要ᅉศᩓศᯒࢆ行ࡗࡓ⤖ᯝ㸪ᛶࡢ主ຠᯝ（F1, 




主ຠᯝࡀ有ព࡛（F2, 100 5.03, p.01）㸪ከ㔜ẚ㍑ࡢ⤖ᯝ（RyaQ ἲ）㸪ࣇ࢛
ࣟー࢔ࢵプࢸࢫト࡛ࡣ㸪プࣞࢸࢫト㸪࣏ࢫトࢸࢫト࡟ẚ࡭ୖ᪼ࡋ࡚࠸ࡓ（プࣞ㸪
プࢫト㸺ࣇ࢛ࣟー࢔ࢵプ）ࠋࡲࡓ㸪ࣇ࢛ࣟー࢔ࢵプࢸࢫト࡟࠾࠸࡚ࡢࡳ⩌ࡢ༢⣧





TaEle 6 ⩌ู㸪ᛶู㸪 ᐃ᫬ᮇู࡟ࡳࡓᨷᧁᛶ㡯目ࡢ平ᆒ್（ᶆ‽೫ᕪ） 
  ᐃ᫬ᮇ 
 プࣞ ࣏ࢫト ࣇ࢛ࣟー࢔ࢵプ
       Q 06' 06' 06' 
実᪋⩌ ඲య 25 2.870.74 2.970.99 3.221.01 
 ⏨Ꮚ 17 2.930.81 3.151.07 3.291.10 
 ዪᏊ  8 2.730.53 2.610.66 3.060.77 
⤫ไ⩌ ඲య 29 2.770.93 2.630.88 2.530.98 
 ⏨Ꮚ 18 3.020.95 2.940.86 2.861.02 
 ዪᏊ 11 2.350.73 2.130.65 1.990.61 
1 ホᐃ್ࡢᚓⅬྍ⬟⠊ᅖࡣ 1㹼5 ࡛࠶ࡗࡓࠋ 
（４）ᨷᧁ性
　ᨷᧁ性について，群別，性別，測定時期別の平ᆒ値をTable 6に示す。群性
測定時期を要因とする3要因分ᩓ分析を行った結果，性の主効果（)(1, 50) 5.24, 
p.05），群測定時期の交互作用（)(2, 100) 6.86, p.01）が有意であった。
　性の主効果については，男子は女子より高いことが示された。群測定時期の交
互作用については，下఩検定の結果，実施群においてのみ測定時期の༢⣧主効果が


















































TaEle 5 ⩌ู㸪ᛶู㸪 ᐃ᫬ᮇู࡟ࡳࡓ援ຓ要ㄳ行ືࡢ平ᆒ್（ᶆ‽೫ᕪ） 
  ᐃ᫬ᮇ 
 プࣞ ࣏ࢫト ࣇ࢛ࣟー࢔ࢵプ
       Q 06' 06' 06' 
実᪋⩌ ඲య 29 2.170.66 2.330.63 2.600.79 
 ⏨Ꮚ 18 1.910.60 2.060.63 2.450.85 
 ዪᏊ 11 2.570.53 2.750.56 2.830.62 
⤫ไ⩌ ඲య 30 2.060.84 2.090.85 2.100.94 
 ⏨Ꮚ 19 1.800.79 1.840.75 1.830.84 
 ዪᏊ 11 2.520.72 2.520.85 2.580.92 
1 ホᐃ್ࡢᚓⅬྍ⬟⠊ᅖࡣ 1㹼4 ࡛࠶ࡗࡓࠋ 
（４）ᨷᧁᛶ 
ᨷᧁᛶ࡟ࡘ࠸࡚㸪⩌㸪ᛶู㸪 ᐃ᫬ᮇูࡢ平ᆒ್ࢆ TaEle 6 ࡟♧ࡍࠋ⩌ᛶ
 ᐃ᫬ᮇࢆ要ᅉ࡜ࡍࡿ 3 要ᅉศᩓศᯒࢆ行ࡗࡓ⤖ᯝ㸪ᛶࡢ主ຠᯝ（F1, 




主ຠᯝࡀ有ព࡛（F2, 100 5.03, p.01）㸪ከ㔜ẚ㍑ࡢ⤖ᯝ（RyaQ ἲ）㸪ࣇ࢛
ࣟー࢔ࢵプࢸࢫ ࡛ࡣ㸪プࣞࢸࢫト㸪࣏ࢫトࢸࢫト࡟ẚ࡭ୖ᪼ࡋ࡚࠸ࡓ（プࣞ㸪
プࢫト㸺ࣇ࢛ࣟー࢔ࢵプ）ࠋࡲࡓ㸪ࣇ࢛ࣟー࢔ࢵプࢸࢫト࡟࠾࠸࡚ࡢࡳ⩌ࡢ༢⣧





TaEle 6 ⩌ู㸪ᛶู㸪 ᐃ᫬ᮇู࡟ࡳࡓᨷᧁᛶ㡯目ࡢ平ᆒ್（ᶆ‽೫ᕪ） 
  ᐃ᫬ᮇ 
 プࣞ ࣏ࢫト ࣇ࢛ࣟー࢔ࢵプ
       Q 06' 06' 06' 
実᪋⩌ ඲య 25 2.870.74 2.970.99 3.221.01 
 ⏨Ꮚ 17 2.930.81 3.151.07 3.291.10 
 ዪᏊ  8 2.730.53 2.610.66 3.060.77 
⤫ไ⩌ ඲య 29 2.770.93 2.630.88 2.530.98 
 ⏨Ꮚ 18 3.020.95 2.940.86 2.861.02 
 ዪᏊ 11 2.350.73 2.130.65 1.990.61 











ࢆ FLJure 2 ࡟♧ࡍࠋ 
 
FLJure 2a ⩌ู࡟ࡳࡓ⪺ࡁ᪉ࡢ平ᆒ್ࡢ᥎⛣ 
 
FLJure 2E ⩌ู࡟ࡳࡓࢧ࣏ートධᡭྍ⬟ᛶࡢ平ᆒ್ࡢ᥎⛣ 
 








ࢆ FLJure 2 ࡟♧ࡍࠋ 
 
FLJure 2a ⩌ู࡟ࡳࡓ⪺ࡁ᪉ࡢ平ᆒ್ࡢ᥎⛣ 
 
FLJure 2E ⩌ู࡟ࡳࡓࢧ࣏ートධᡭྍ⬟ᛶࡢ平ᆒ್ࡢ᥎⛣ 
 
FLJure 2c ⩌ู࡟ࡳࡓࢧ࣏ートᥦ౪ྍ⬟ᛶࡢ平ᆒ್ࡢ᥎⛣ 
 
FLJure 2d ⩌ู࡟ࡳࡓ援ຓ要ㄳ行ືࡢ平ᆒ್ࡢ᥎⛣ 
 





















































































FLJure 2d ⩌ู࡟ࡳࡓ援ຓ要ㄳ行ືࡢ平ᆒ್ࡢ᥎⛣ 
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Effect of peer support training for elementary school 3rd graders
: )oundation for cooperative learning
Motoko MIYAKE*1, Yoshihiro OKA=AKI*1
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Study of “Confusion after the Entrance to Higher Education” Ϫ
The Relationships among “Confusion after the entrance to Higher Education”, 
Life Skills, Passivity Area, and Psychological Stress Response.
Shin HARADA*1, Kosuke IKETANI*1
The present study examined relationships among “Confusion after the 
entrance to higher education”, life skills, passivity area, and 
psychological stress response. The results of correlation analyses showed 
that “Confusion after the entrance to higher education (university life)”
was not associated with all of eight life skill subscales, and “passivity 
in the area of academics”, whereas was associated positively with “passivity 
in the area of class”, “passivity in the area of campus”, and all of 
three stress response subscales, and that “Confusion after the entrance to 
higher education (living by oneself)”was not associated with all of eight 
life skill subscales, “passivity in the area of academics”, “passivity in 
the area of campus”, and “Irritability-Anger”, whereas was associated 
positively with “passivity in the area of class”, “Depression-Anxiety”, 
and “Helplessness”.
Keywords: confusion after the entrance to higher education, articulation 
between high schools and universities, life skill, passivity area, 
psychological stress response













































































































































































































ᜠ師➼）ࠖ ࡀ平ᆒ್ 1.26㸪ࠕ:(% ୖࡢ┦ㄯࢧイト➼ࠖࡀ平ᆒ್ 1.21㸪大学௨እ
ࡢ┦ㄯ❆ཱྀࡀ平ᆒ್ 1.15 ࡛࠶ࡗࡓࠋ 
 
 
㸰 大 1 ࢥンࣇࣗーࢪࣙン࡜┦ㄯ㔞㸪ពḧపୗ㸪༢఩ྲྀᚓ≧ἣ࡜ࡢ┦㛵 
 ࠙大学⏕ά඲⯡ࠚ࡜୍࠙ேᬽࡽࡋࠚ཮᪉࡟࠾ࡅࡿ大 1 ࢥンࣇࣗーࢪࣙン࡜
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原田 新・ụ谷 ⯟介・松井 めぐみ・望月 直人 (2018). 「大1コンフュージョン」の
実際（第1報）―高校と大学のࢠャップに戸ᝨう新入生の実態調査―　岡山大学教
師教育開発センター紀要, 8, 97-107.



















































Study of “Confusion after the Entrance to Higher Education” ϫ
Grasp of the Consultation Situation for Second-Year Undergraduates
Kosuke IKETANI*1, Shin HARADA*1
It was the objective of this research to examine the Tuestion of whether or 
not the current system of student support is helping to resolve problems 
(“confusion after the entrance to higher education”) faced by students. 
A Tuestionnaire survey was conducted with students, and an analysis was 
made on relations in each category of scale. As a result, it was found 
that, when confronted with problems, students with a good academic record 
consulted and sought help from friends, family members, and other parties, 
and thereby maintained their academic performance. It was also found that 
students who faced ongoing problems (“confusion after the entrance to 
higher education”) continued to pursue their studies with the help of 
friends and family members, but had little enthusiasm for studying and 
attending the university.
Keywords: confusion after the entrance to higher education, articulation 
between high schools and universities, system of support for students


























































































































































































࡟㈇ࡢᙳ㡪㸪໅務᫬㛫ࡀṇࡢᙳ㡪ࢆ♧ࡋ࡚࠸ࡓࠋ第 2 ᅇㄪ査࡛࠶ࡿ 7 月࡟࠾࠸
࡚㸪⑂ປឤ࡜有ព࡞㛵ಀᛶࢆ♧ࡋࡓኚᩘࡣ㸪教師ࣞࢪリ࢚ンࢫࡢୗ఩ᑻᗘࠕྠ
൉ᛶ 㸪ࠖࠕᴦほᛶ 㸪ࠖࠕㄢ㢟ゎỴ࡛ࠖ࠶ࡗࡓࠋࡇࢀࡽࡣ 3 ኚᩘ࡜ࡶ⑂ປឤ࡟㈇ࡢᙳ
㡪ࢆ♧ࡋ࡚࠸ࡓࠋ 
ࡲࡓ㸪B 市࡛ࡢ第 1 ᅇㄪ査࡜第 3 ᅇㄪ査ࡢ⤖ᯝ࡟ࡘ࠸࡚㸪ྠᵝ࡟ẚ㍑ࢆ行ࡗ




第 1 ᅇㄪ査 
  
第 2 ᅇ 
ㄪ査 
第 3 ᅇ 
ㄪ査 
 ඲య $ 市 % 市 $ 市 % 市 
໅務᫬㛫  .252  
╧╀᫬㛫 -.187 -.264  
ឤ᝟ປാ   
 ࠕ⾲ฟ᧯సࠖ .164 .533 
 ࠕ✚ᴟⓗឤ知ࠖ   
 ࠕᣦᑟⓗ⾲ฟࠖ .251 .314  
⌮᝿࡜⌧実ࡢ 
教員ീࡢᕪ 
     
 ࠕ教育ᢏ⾡ࠖ   
 ࠕᏊ࡝ࡶ⌮ゎࠖ .272  
 ࠕ教育ጼໃࠖ  -.313  
 ࠕಖㆤ⪅ᑐᛂࠖ   
教師ࣞࢪリ࢚ンࢫ   
 ࠕྠ൉ᛶࠖ  -.325  
 ࠕᴦほᛶࠖ -.228 -.330 -.343 -.366 
 ࠕᣮᡓᚰࠖ -.179  
 ࠕࣔࢹルࠖ   
 ࠕ⮬ᚊᛶࠖ  -.321  
 ࠕㄢ㢟ゎỴࠖ  -.527  
ព࿡࡙ࡅ           
R .700 .763 .685 .733 .733 























































































































































































Jeavons，S.，Greenwood，K.M.，	 de L. Horne，D.J.(2000)．Accident cognitions 






































Physical and psychological factors affecting the fatigue of first term 
teachers
Mitsuhiko TOJO*1
The purpose of this study was to examine whether the fatigue felt by the 
㸚rst term temporary faculty is explained by the length of time engaged in 
work, sleep, emotional labor, resilience, meaning. When we conducted a 
number of surveys on the initial teachers in the two cities, there was no 
clear change in subjective fatigue. However, the explanatory variable of 
fatigue feeling changed according to the survey area and time. )rom these 
results, it was pointed out that the 㸚rst term of㸚cial teacher became a 
stressor in itself, accumulating various experiences in the course of its 
professional development, and related to fatigue.
Keywords: first term teacher, feeling of fatigue, emotional labor, 
resilience
























































































平成 29 年４月ࠥ 岡山┴ෆ小学ᰯ༠ຊᰯࡢເ集࡜౫㢗（３ᰯࡢ༠ຊᰯࡢỴᐃ） 
平成 29 年㸳月ࠥ㸰月 ༠ຊᰯ࡟࠾ࡅࡿࠕḷ࠺άືࠖࡢ౫㢗࡜᥎㐍 
平成 29 年㸵月ࠥ㸶月 ࠕ小学ᰯࡢᛮ࠸ฟࡢḷࠖㄪ査実᪋ 
（༠ຊᰯ３ᰯࡢ４年⏕ࠥ㸴年⏕࡟࢔ンケートㄪ査ࢆ実᪋） 
平成 30 年１月 20 日 プࣞࢥンࢧート（岡山市❧三໏小学ᰯ）ࡢ実᪋ 









































































表㸰：༠ຊᰯ $ࠕᑠᏛᰯのᛮ࠸ฟのḷ （ࠖ回答⥲ᩘ：） 
㡰఩ Ꮚ࡝ࡶ（回答ᩘ） 㡰఩ ಖㆤ⪅➼（回答ᩘ） 
1 ๓๓๓ୡ 14 1 ࡘࡤࡉࢆࡃࡔࡉ࠸ 16 
2 ᰯḷ 11 2 ᰯḷ
ࡩࡿࡉ࡜（ၐḷ） 
5 



























表㸱：༠ຊᰯ %ࠕᑠᏛᰯのᛮ࠸ฟのḷ （ࠖ回答⥲ᩘ：） 
㡰఩ Ꮚ࡝ࡶ（回答ᩘ） 㡰఩ ಖㆤ⪅➼（回答ᩘ） 
1 ࣅリーࣈ 41 1 ࡘࡤࡉࢆࡃࡔࡉ࠸ 38 
2 ࡦࡲࢃࡾࡢ⣙᮰ 28 2 ᰯḷ 15 
3 ኟⰍ 18 3 グリーングリーン 11 
4 ࡰࡃࡽࡢୡ⏺ 16 4 ࡩࡿࡉ࡜（ၐḷ） 9 
5 㢼ࡢ࣓ࣟࢹ࢕ー 12 5 大ࡁ࡞ྂ᫬ィ 8 


























表㸲：༠ຊᰯ &ࠕᑠᏛᰯのᛮ࠸ฟのḷ （ࠖ回答⥲ᩘ：） 
㡰఩ Ꮚ࡝ࡶ（回答ᩘ） 㡰఩ ಖㆤ⪅➼（回答ᩘ） 
1 ᰯḷ 26 1 ࡘࡤࡉࢆࡃࡔࡉ࠸ 57 
2 ㈇ࡅ࡞࠸࡛ 20 2 グリーングリーン 22 




14 4 Ẽ⌫࡟஌ࡗ࡚࡝ࡇࡲ࡛ࡶ 15 
















 11 ࡓࢇࡱࡱ 9























































日  ᫬：平成 30 年３月 17 日ᅵ᭙日 13:30 開ሙ㸪14:00 開₇ 
ሙ  ᡤ：岡山大学๰❧ 50 ࿘年グᛕ㤋࣍ール 
ເ集᪉ἲ：༠ຊᰯ࠾ࡼࡧ㏆㞄ࡢ小学ᰯ࡬ࡢࢳࣛࢩࡢ㓄௜㸪岡山市ෆ小学ᰯ඲ᰯ࡬ࡢ᱌ෆ㸪 
     ࢥンࢧート会ሙ࡛ࡢࢳࣛࢩࡢ㓄௜㸪ᅗ᭩㤋・බẸ㤋➼࡬ࡢࢳࣛࢩࡢ㓄௜➼࡟ 
     ࡚㸪ඛ╔⏦ࡋ㎸ࡳ㡰࡟↓ᩱᣍᚅ（࣓ール࠾ࡼࡧ F$; ࡛ཷ௜）࡜ࡋࡓࠋ 

































































































㻌 㻌 㻌 （䛬䜂ཧຍしたい䠈䛷䛝䜜䜀ཧຍしたい䠈䛒まりཧຍしたくない䠈ཧຍしたくない）㻌
 
表㸶：኱ே⏝（୰Ꮫ⏕௨ୖ）の࢔ࣥࢣ࣮ࢺㄪᰝ㡯┠ 
・  ᛶู䠈ᖺ௦（㻝㻜 ௦䠈㻞㻜 ௦䠈㻟㻜 ௦䠈㻠㻜 ௦䠈㻡㻜 ௦䠈㻢㻜 ௦䠈㻣㻜 ௦䠈㻤㻜 ௦䠈㻥㻜 ௦ࠥ）㻌



















































































㻌 㻌 㻌 （䛬䜂ཧຍしたい䠈䛷䛝䜜䜀ཧຍしたい䠈䛒まりཧຍしたくない䠈ཧຍしたくない）㻌
 
㸰 小学⏕⏝࢔ンケートㄪ査ࡢศᯒ 
 小学⏕⏝࢔ンケートㄪ査ࡢᅇ཰ᯛᩘࡣ 77 ྡศ࡛㸪ࡑࡢෆヂࡣ㸪１年⏕ 26 ྡ㸪
㸰年⏕㸶ྡ㸪３年⏕ 10 ྡ㸪４年⏕ 13 ྡ㸪㸳年⏕㸳ྡ㸪㸴年⏕㸳ྡ㸪学年୙᫂
（ᗂඣྵࡴ）ࡀ 10 ྡ࡛࠶ࡗࡓࠋ本άືࡢ‶㊊ᗘ࡟ࡘ࠸࡚ࡣ㸪４ẁ㝵ホ౯࡛㸪ࠕ࡜




ᑐࡋ㸪ࠕࡼࡃḷ࠺ࠖ࡜⟅࠼ࡓࡢࡣ 35 ྡ（45㸣） 㸪ࠕ᫬ࠎḷ࠺ࠖ28 ྡ（36㸣）㸪
ࠕ࠶ࡲࡾḷࢃ࡞࠸ࠖ12 ྡ16㸣㸪ࠕ඲ࡃḷࢃ࡞࠸ࠖࡀ㸰ྡ（３㸣）࡛㸪81㸣ࡢඣ
❺ࡀᐙ࡛ḷ࠺࡜⟅࠼࡚࠸ࡿࠋ୍᪉㸪ղࡢࠕ࠾ᐙࡢே࡜୍⥴࡟ḷࢆḷ࠸ࡲࡍ࠿ࠖ
ࡢ㉁ၥ࡟ࡘ࠸࡚ࡣ㸪ࠕࡼࡃḷ࠺ࠖࡀ 17 ྡ（22㸣）㸪ࠕ᫬ࠎḷ࠺ࠖ23 ྡ（30㸣）㸪











49 ྡ㸪ࠕᑡࡋᛮ࠺ࠖࡣ 20 ྡ㸪ࠕ࠶ࡲࡾᛮࢃ࡞࠸ࠖ㸵ྡ㸪඲ࡃᛮࢃ࡞࠸１ྡ࡜࡞
ࡗ࡚࠾ࡾ㸪⣙ 90㸣ࡢඣ❺ࡀ大ษࡔ࡜⪃࠼࡚࠸ࡿࠋࡲࡓ㸪մࡢࠕ第１㒊࡛⫈࠸ࡓ
ၐḷࡸ日本ࡢḷࡣ大ษࡔ࡜ᛮ࠸ࡲࡍ࠿㸽ࠖ࡟ࡘ࠸࡚ࡶ㸪ࠕࡑ࠺ᛮ࠺ࠖࡀ 56 ྡ㸪
ࠕᑡࡋᛮ࠺ࠖ15 ྡ㸪ࠕ࠶ࡲࡾᛮࢃ࡞࠸ࠖ2 ྡ㸪ࠕ඲ࡃᛮࢃ࡞࠸ࠖࡣ 0㸪ᅇ⟅࡞ࡋ
ࡀ 4 ྡ࡛࠶ࡗࡓࠋ⣙ 92㸣ࡢඣ❺ࡀၐḷࡸ日本ࡢḷࢆ大ษࡔ࡜ឤࡌ࡚࠾ࡾ㸪㧗学
年ࡢ᪉ࡀ࣏イントࡀ㧗࠸ࡇ࡜ࡶࢃ࠿ࡗࡓࠋࡉࡽ࡟㸪յࡢࠕኌࢆฟࡍࡇ࡜（ḷ࠺
ࡇ࡜）ࡣ㸪⮬ศ࡟࡜ࡗ࡚大ษࡔ࡜ᛮ࠸ࡲࡍ࠿㸽ࠖ࡟ࡘ࠸࡚ࡣ㸪ࠕࡑ࠺ᛮ࠺ࠖࡀ 53





































 大ே⏝࢔ンケートㄪ査ࡢᅇ཰ᯛᩘࡣ 132 ྡศ࡛㸪ࡑࡢෆヂࡣ㸪10 ௦㸰ྡ㸪20
௦㸰ྡ㸪30 ௦ 12 ྡ㸪40 ௦ 54 ྡ㸪50 ௦ 12 ྡ㸪60 ௦ 14 ྡ㸪70 ௦ 26 ྡ㸪80 ௦
㸵ྡ㸪90 ௦１ྡ㸪年௦୙᫂㸰ྡ࡛࠶ࡾ㸪小学⏕ࡢᏊ育࡚ୡ௦ࡢ 40 ௦࡜㸪ࡑࡢ
♽∗ẕୡ௦（70 ௦）ࡢᅇ⟅⪅（ཧຍ⪅）ࡀከ࠸ࠋ本άືࡢ‶㊊ᗘ࡟ࡘ࠸࡚ࡣ㸪






ၥ࡟ᑐࡋ㸪ࠕࡼࡃ࠶ࡿ ࡜ࠖ⟅࠼ࡓࡢࡣ 43 （ྡ33㸣） 㸪ࠕ᫬ࠎ࠶ࡿ 3ࠖ5 （ྡ27㸣）㸪
ࠕ࠶ࡲࡾ࡞࠸ 4ࠖ1 ྡ31㸣㸪ࠕ඲ࡃ࡞࠸ࠖࡀ 10 ྡ（㸶㸣）㸪ᅇ⟅࡞ࡋ３ྡ（2㸣）
࡛࠶ࡗࡓࠋ⣙ 60㸣ࡢᅇ⟅⪅ࡀ日ᖖ⏕ά࡟ḷ࠺άືࢆྲྀࡾධࢀ࡚࠸ࡿࡇ࡜ࡀࢃ࠿




ࡃ࠶ࡿࠖࡀ 22 ྡ（17㸣）㸪ࠕ᫬ࠎ࠶ࡿࠖ38 ྡ（29㸣）㸪ࠕ࠶ࡲࡾ࡞࠸ࠖࡀ 45 ྡ
（34㸣）㸪ࠕ඲ࡃ࡞࠸ࠖ21 ྡ（16㸣）㸪ᅇ⟅࡞ࡋࡀ 6 ྡ㸳㸣࡛࠶ࡗࡓࠋձࡢᅇ
⟅⤖ᯝ࡜ẚ㍑ࡋ࡚ࡶ㸪Ꮚ࡝ࡶࡸᏞ࡜୍⥴࡟ḷ࠺ᶵ会ࡀᑡ࡞࠸ࡇ࡜ࡀㄞࡳྲྀࢀࡿࠋ
Ꮚ育࡚ୡ௦30 ௦ࠥ40 ௦ 66 ྡ࡟↔Ⅼࢆᙜ࡚ࡿ࡜㸪୍ ⥴࡟ḷ࠺ࡇ࡜࡟ࡘ࠸ ࡚ࠕࡼ
ࡃ࠶ࡿࠖ࡜⟅࠼ࡓࡢࡣ 15 ྡ（23㸣）㸪ࠕ᫬ࠎ࠶ࡿࠖࡀ 28 ྡ（42㸣）㸪ࠕ࠶ࡲࡾ࡞
࠸ࠖ20 ྡ30㸣㸪ࠕ඲ࡃ࡞࠸ࠖࡀ㸰ྡ（３㸣）࡜࡞ࡗ࡚࠾ࡾ㸪３ே࡟１ேࡀᏊ࡝























































































115 ྡ㸪ࠕᑡࡋᛮ࠺ࠖࡣ 13 ྡ㸪ࠕ࠶ࡲࡾᛮࢃ࡞࠸ࠖ2 ྡ㸪඲ࡃᛮࢃ࡞࠸㸮㸪ᅇ⟅
࡞ࡋࡀ㸰ྡ࡜࡞ࡗ࡚࠾ࡾ㸪⣙ 97㸣ࡢᅇ⟅⪅ࡀ大ษࡔ࡜⪃࠼࡚࠸ࡿࠋࡲࡓ㸪մࡢ




࡜ࡗ࡚大ษࡔ࡜ᛮ࠸ࡲࡍ࠿㸽 ࡟ࠖࡘ࠸࡚ࡣ㸪ࠕࡑ࠺ᛮ࠺ ࠖࡀ 112 ྡ㸪ࠕᑡࡋᛮ࠺ࠖ
ࡀ 17 ྡ㸪ࠕ࠶ࡲࡾᛮࢃ࡞࠸ࠖ㸰ྡ㸪ࠕ඲ࡃᛮࢃ࡞࠸ࠖ㸮㸪ᅇ⟅࡞ࡋ１ྡ࡛㸪ࡇࢀ
࡟ࡘ࠸࡚ࡶ⣙ 98㸣ࡢᅇ⟅⪅ࡀ⫯ᐃⓗ࡟ᤊ࠼࡚࠸ࡿࠋնࡢࠕࡇࢀ࠿ࡽࡶḷ࠸ࡓ࠸



















































115 ྡ㸪ࠕᑡࡋᛮ࠺ࠖࡣ 13 ྡ㸪ࠕ࠶ࡲࡾᛮࢃ࡞࠸ࠖ2 ྡ㸪඲ࡃᛮࢃ࡞࠸㸮㸪ᅇ⟅
࡞ࡋࡀ㸰ྡ࡜࡞ࡗ࡚࠾ࡾ㸪⣙ 97㸣ࡢᅇ⟅⪅ࡀ大ษࡔ࡜⪃࠼࡚࠸ࡿࠋࡲࡓ մࡢ




࡜ࡗ࡚大ษࡔ࡜ᛮ ࡲࡍ࠿㸽 ࡟ࠖࡘ࠸࡚ࡣ㸪ࠕࡑ࠺ᛮ࠺ ࠖࡀ 112 ྡ㸪ࠕᑡࡋᛮ࠺ࠖ
ࡀ 17 ྡ㸪ࠕ࠶ࡲࡾᛮࢃ࡞࠸ࠖ㸰ྡ㸪ࠕ඲ࡃᛮࢃ࡞࠸ࠖ㸮㸪ᅇ⟅࡞ࡋ１ྡ࡛㸪ࡇࢀ
࡟ࡘ࠸࡚ࡶ⣙ 98㸣ࡢᅇ⟅⪅ࡀ⫯ᐃⓗ࡟ᤊ࠼࡚࠸ࡿࠋնࡢࠕࡇࢀ࠿ࡽࡶḷ࠸ࡓ࠸


































































































10 ௦ ・  ࡳࢇ࡞࡛࠺ࡓ࠺ࡗ࡚ᴦࡋ࠸࡞࠵࡜ឤࡌࡲࡋࡓࠋḷࡗ࡚୙ᛮ㆟ࠋ（中学⏕） ・  第㸰㒊ࡀ࡜࡚ࡶぢ᫆ࡃ࡚ᴦࡋ࠿ࡗࡓࠋ࢞ࢫトン࡟㛵ࡋ࡚ࡣ㸪࿘ࡾࡢ小ࡉ࠸Ꮚ࠿ࡽ㸪
᭱ᚋᅔᝨࡢኌࡀࠋ࠾࡝ࡾࡶ⪃࠼ࡓࡢࡔࢁ࠺࠿㸪ࡔ࡜ࡋࡓࡽ本ᙜ࡟ぢ࡚࠸࡚ᴦࡋ࠸ࡶ
ࡢ࡛ࡍࡈ࠸࡜ᛮ࠺ࠋ（㧗ᰯ⏕） 













































































ࠋࡓࡋࡲ࠸ᛮ࡜࠸Ⰻࡀ᭤ࡿ࠼ḷࡶ௦ୡࡢ࡝ⓗ㍑ẚ㸪ࡣ࡜ࡉࡿࡩࡢࠖ ࠺࠾ḷ࡛࡞ࢇࡳࠕ  ・
ࡳ࡟๢┿ࢆル࢝ࢪー࣑ࣗ㸪ࡣፉࡢ༙ṓ１ࠋࡍ࡛ࡓࡗ࠿ࡋᎰࡃࡍࡸࡾධࡶࢀ㐃ࡶ࡝Ꮚ
 ࠋࡓࡋࡲ࠸࡚
 ࠋࡓࡋࡲࡾ࡞࡟ࡕᣢẼ࠸ࡋࡀࡍࡀࡍ࡚ࡗḷ࡛ኌ࡞ࡁ大ࠋࡍ࡛ࡓࡗ࠿ࡼ࡚ࢀぢ࡛ࡃ㏆ᅇ௒㸪࡛ࡢࡓࡗ࠿࡞ࡀ会ᶵࡃ⪺࠿࡞࠿࡞ࡣḷࡢ᪉ࡢࣟプ  ・ ௦ 04












 ࡓࡗ࠿Ⰻ番୍ࡀ࡜ࡇࡓ࠼ḷࡃࡋᴦ  ・









 ࠋࡍ࡛ࡓࡗ࠿ࡋᴦ࡚࠼ḷ࡟ࡾࡪࡋ久  ・
ࡋࡲࡁ㡪ࡃ῝ࡾࡳࢇࡋࠋࡓࡋࡲࡌឤ࡚ࡵᨵ࡜ࡓࡁ࡚ࡗࢃኚࡀ᪉ࡌឤࡢᴦ㡢࡟ඹ࡜年  ・
 ࠋࡍ࡛ࡓࡗ࠿ࡼ㸪࡛ࡢࡓࡗ࠿࡞ࡀ࡜ࡇࡃࡁ࡛᪘ᐙࢆᴦ㡢࡜ࡾࡃࡗࡺࡣ㏆᭱ࠋࡓ























 ࠋࡓࡋࡲࡾ࡞ࡃࡋᎰ࡜࠵࡞ࡔࢇ࠸ࡓ࠸ḷ࡚ࡗࡕࡓ౪Ꮚࠋࡡࡍ࡛࠸࠸࡚ࡗ࠺ḷ࡟⥴୍  ・
 ࠋࡓࡋࡲࡁ࡛㈹㚷ࡃࡋᴦ㸪࡛ࡢ࠸ከࡀ᭤ࡿ࠸࡚ࡗ知ࡃࡼࡀ౪Ꮚ  ・

































 ࠋࡓࡗ࠿ࡼ࡚ࡁ࡛ࡀ࡜ࡇࡿぢ࡟⏤⮬ࡀ౪Ꮚ  ・
 ࠋࡓࡋࡲࡌឤ࡚ࡵᨵ࡜࠸ࡋࡢࡓࡶ࡚࡜࡚ࡗ࠺ḷ࡛࡞ࢇࡳ  ・
 ࠋࡍ࡛ࡓࡗ࠿Ⰻࡶ࡚࡜࡛⏬௻࠸࡞ࡢ会ᶵࡾࡲ࠶  ・
 ࠋࡓࡋࡲࡁ࡛ࡀ࡜ࡇࡍࡈ㐣ࢆ㛫᫬࠸ࡋࡢࡓ㸪ࡁ࡛ຍཧ࡟⥴୍࡜౪Ꮚ  ・
 ࠋࡍ࡛࠸ࡓぢࡓࡲ㸪࡛ࡢࡓࡗ࠿ࡋࡽᬕ⣲ࡣル࢝ࢪー࣑ࣗ  ・
 ࠋࡓࡋࡲ࠸ࡊࡈ࠺࡜ࡀࡾ࠶ࠋࡍ࡛ࡓࡗ࠿ࡋᴦࡶ࡚࡜ࡶ⚾ࠋࡓࡋࡲ࠸࡛ࢇ႐ࡶ౪Ꮚ  ・
ࡲࡇࡇࠋࡓࡋࡲ࠸ࡽࡶ࡚ࡏࡉぢࡃࡋᴦࡶーࣞࢻ࣓ࡢࢇࡉ⏕学ࠋࡍ࡛ࡓࡗ࠿ࡼࡶ࡚࡜  ・
 ࠋࡍࡲ࠸ᛮ࡜ࡓࡗࡔኚ大ࡣࡢࡿࡆୖ௙࡛
࡜ࡧࡢࡧࡢࡣࡕࡓ⏕学ࠋࡍ࡛ࡓࡗ࠿ࡋ࡯࡚ࡅᒆࢆḷ࡚ࡋ㞳ࢆ目ࡽ࠿㆕ᴦࡅࡔࡿࡁ࡛㸪࡛ࡢ࡞ḷၐࡿ࠸࡚ࡗ知ࡃࡼࡀ࡞ࢇࡳࡔࡓࠋࡓࡋࡲ࠸ᛮ࡜ࡔࡀࡍࡉࡣዌ₇ࡢ᪉⏕ඛ  ・ ௦ 05
 ࠋࡍ࡛ࡓࡗ࠿Ⰻ࡚࠸࡚ࡋ





































































 ࠋࡓࡋࡲࡁ࡚ࡋ࡟ࡳࡋᴦࢆࠔ⋇野࡜ዪ⨾ࠓル࢝ࢪー࣑ࣗ⏕学  ・
ࡲࡋ࠸㢪࠾ࡃࡋࢁࡼࡶ࡜ᚋ௒ࠋࡍࡲ࠸࡚ࡗ㢪ࢆ࡜ࡇࡿࢀࡀࡘ࠸ḷࡀḷၐ㸪ḷࡢ本日  ・
 ࠋࡍ






 ࠋࡍ࡛ࡓࡗ࠿ࡼኚ大࡛ኌḷ࠸ࡋ⨾ࡶ࡚࡜ࡣḷၐࡿࡼ࡟ᡭḷࣛ࣌࢜  ・
ࠋࡍ࡛ࡓࡗ࠿ࡋᴦࡶ࡚࡜㒊３第ࠋࡍ࡛ࡓࡗ࠿ࡋᴦࡀࡁື㸪ኌࡓࡋ࡜ࡘࡽࡘࡣࡢࢇࡉ⏕学㒊㸰第ࠋࡓࡋ࡛ᩛ⣲ࡶ࡚࡜࡚࠸㡪࡟࠸ࡥࡗ࠸ルー࣍ࡀーࢽࣔーࣁ࠸ࡋ⨾㒊１第  ・ ௦ 07
 㸟㸟ືឤ
 ࠋࡍࡲ࠸ᛮ࡜࠸Ⰻࡤࢀ࠶ࡶၐྜࡿࡺࢃ࠸  ・
㸪᪉⏕ඛࡢࣟࢯࠋ࠸ࡓ࠿ࡋᑡࡀࡁືࠋ࠸ࡋ࡯࡚ࡅ࠿࠼ッ࡟౪Ꮚ㸪ル࢝ࢪー࣑ࣗ⏕学  ・
 ࠋ）ࡶ⛬㡢（࠸ࡉࡔࡃ࡚࠼ぬⴥゝ












 ࠋࡓࡗ࠿Ⰻࡀル࢝ࢪー࣑ࣗ⏕学  ・
 ࠋࡍ࡛ࡏᖾࡶ࡚࡜ࡣ࡜ࡇࡿ࠼ḷ࡟⥴୍࡜ேࡢໃ大  ・
 ࠋ࠸ࡉࡔࡃ࡚ࡅ⥆㠀᫝ࡶᚋ௒ࠋࡡࡍ࡛⏬௻࠸Ⰻ  ・
３第ࠋ࠸ࡋࡲ➗ᚤࡣே࠸ⱝ ル࢝ࢪー࣑ࣗ⏕学㒊㸰第㸟㸟ࡀࡍࡉᡭḷࣛ࣌࢜㒊１第  ・
 ࠋࡓࡗ࠿Ⰻ・・・࡛࡞ࢇࡳ㒊










  㸟ࡓࡗ࠿Ⰻࡶ࡚࡜ࡣࡢ࠺ḷ࡛࡞ࢇࡳ  ・ ௦ 09

























































































Malloch,S.	 Trevarthen,C.(2008)Communicative Musicality. Exploring the 
Basis of Human Companionship. Oxford University Press.
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　
Implementing the “Sing Together” campaign that connects parents and children 
and their schools and communities (1)
Rinko HAYAKAWA*1
The purpose of this study was to consider the value and the challenges 
associated with implementation of the “Let's Sing Together” concert, which 
was a part of the larger “Sing Together” campaign intended to strengthen the 
bond among parents and children and their schools and local communities. 
This report speci㸚cally focused on discussing results of the participating 
audience surveys conducted after the concert, while brie㸛y referring to the 
process of concert implementation and overview of the details. The results 
revealed that implementation of the concert and the campaign provided 
meaningful opportunities that highlighted the importance of singing together 
as a group and the role that singing Japanese songs plays in the transfer 
of the uniTue aspects of Japanese culture. The campaign was also valuable 
from the perspective of parenting support for families with young children. 
Keywords: sing together campaign, singing cultures at school, shoka, 
parenting support






































































































































































































































































ࢵࢡ࡟ධࡿࡇ࡜ࡀ࡛ࡁࡿࡓࡵࠊ第୍ᮇ 10 月⏕ධ学ᚋ࢔ンケート࡛ࡣ⣙ 3 ศࡢ１
ࡢ学⏕ࡀ࣐ࢵࢳング・トࣛࢵࢡ࡬㛵ᚰࢆ♧ࡋ࡚࠸ࡓࠋ 
 






ྍ⬟ᛶࡀ㧗࠸ࠋ2018 年 4 月ධ学第୍ᮇ⏕ࡢධ学๓࢔ンケート࡟࠾࠸࡚ࡶ 10 月







































































































































































 ḟ࡟発⾲ࡢ中࡛⤂௓ࡉࢀࡓ 03 ࢥーࢫ༞ᴗ⏕࡬ࡢ࢔ンケート࠿ࡽࠕ学㒊ᶓ᩿ᆺ
࡛ឤࡌࡓࡇ࡜ࠖࡢ㒊ศࢆ᥀ࡾୗࡆࠊ03 ⏕ࡀ 1 年⏕඲員࡟行ࡗࡓ࢔ンケート⤖ᯝ
࡜ྜࢃࡏ࡚岡山大学ࡢ学㝿教育ࢆ学⏕ࡢどⅬ࠿ࡽ⪃ᐹࡍࡿࠋ 
 
３ 03 ࢥーࢫ学⏕ࡢ࢔ンケートㄪ査⤖ᯝ 













⾲ 1 03 ࢥーࢫ༞ᴗ⏕࢔ンケート⤖ᯝ（平成 28 年ᗘࠊ29 年ᗘ） 


















z ᶓࡢࡘ࡞ࡀࡾ  
z 3 年⏕௨㝆࡛ࡣ஺ὶࡀᑡ࡞࠸ 
















ࡲࡓࠊ03 ᅾᰯ⏕ࡀᙜึ 031 年⏕ࢆᑐ㇟࡟行ࡗࡓ࢔ンケート⤖ᯝ࡛ࡶ岡山大
学࢟ࣕンࣃࢫ࣐࢞ࢪン, 2018ࠊ⾲１࡜ఝࡓᅇ⟅ࡀぢࡽࢀࡿࠋࡲࡎࠊ03 ࢥーࢫ
࡛ࡼ࠿ࡗࡓࡇ࡜࡜ࡋ࡚ࠕ࠸ࢁࢇ࡞࡜ࡇࢁ࡟行ࡅࡿ ࠖࠊࠕࡳࢇ࡞㐪ࡗ࡚࠸࠸ࡀᙜࡓ
ࡾ๓ ࠖࠊࠕ03 ෆࡢேࡣ඲員௰Ⰻࡃ࡛ࡁࡿࠖ➼ࢆ࠶ࡆࡓࠋ03 ࢥーࢫ࡟ࡣᵝࠎ࡞タイ
プࡢ学⏕ࡀᅾ⡠ࡋࠊࠕከศ野ᶓ᩿ᆺ 03 ࠖࠊࠕ୍ᴟ集中ᆺ 03 ࠖࠊࠕ㐠ືᆺ 03 ࠖࠊࠕⱁ⾡








ࡲࡓࠊࠕ࠶࡞ࡓ࡟࡜ࡗ࡚ࡢ 03 ࢥーࢫ࡜ࡣ㸽 ࡢࠖ㉁ၥ࡟ᑐࡋ࡚ࡣࠊࠕಶᛶ ࠖࠊࠕIreedom 
oI Ireedomࠖ࡜⮬⏤ࡸಶࢆ⫯ᐃⓗ࡟ᤊ࠼ࡿ学⏕ࡶ࠸ࢀࡤࠊࠕ㐣㓞࡞ࢥーࢫࠖ࡜ⱞ
ࡋࡉࢆッ࠼ࡿ学⏕ࡶ࠸ࡓࠋࠕ࠺ࡲࡃ฼⏝࡛ࡁࡓࡽ㍤ࡅࡿࡋࠊࡁࡕࢇ࡜⪃࠼࡞࠸࡜
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Re㸛ection of Interdisciplinary Education Seminars 
Interdisciplinary Education at Okayama University
Eiko USHIDA*1
Keywords: university education, interdisciplinary education, liberal arts










































































































































































































































































































































































































































































































































































































































































































Challenges in Teaching Elementary School Science
－The development example to make educational guidance of science enrich－
Mitsuhiro YAMASAKI*1
Keywords: elementary school science，observation and experiment，
instructional improvement，development of teaching materials，structure of 
activities























































































































































































































































































































































































































































































































































































































































































































































































































The Contents and the Identity of Legal Provisions on Curriculum Management 
in a Center for Early Childhood Education and Care, Consisting of a 
Kindergarten and a Nursery School
Ryotaro KONYA*1, Tomoyoshi YOKOMATSU*2
Keywords: Curriculum Management, a Center for Early Childhood Education 
and Care, Consisting of a Kindergarten and a Nursery School
*1 Graduate School of Education, Okayama University(Master’s Course)
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ேᩘ １９ྡ 㸳㸳ྡ 㸰㸶ྡ 
 
⾲㸰 ⫯ᐃⓗឤ᝟ࡢヲ⣽ 









































































































































































































 ಖ育⪅㣴成ㄢ⛬学⏕ࡀ㸪͆ ࣆ࢔ࣀࢆᙎࡃࡇ࡜ ࡟͇ᑐࡋ࡚࡝ࡢࡼ࠺࡞ព㆑ࢆᣢࡗ
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The Importance of Using Things Students Have Already Known
――Effective Methods for Teaching Unmotivated Students in English Education 
and Piano Training――
Masaru OGINO*1, Yuko DATE*2
This article tries to propose an effective method for arousing interest 
among unmotivated students. We especially focus on the students who are not 
good at English and those who think they are poor at playing the piano. 
 )irst, a report is made about the surveys conducted among the above 
students, in which we investigate their attitude toward English learning 
or piano practice. Next, methods are proposed for arousing interest among 
those students.
 )or the students who are not good at learning English, “free wring” using 
the five sentence patterns is proposed for those who are not good at 
playing the piano, choosing for them a “variation” of the music which they 
have already known and thus are more familiar with is proposed.
 Surprisingly, the proposed methods for arousing interest among the 
unmotivated students for English learning and piano practice are very 
similar to each other. In both learning, using the things which the students 
are familiar with would be more suitable: the 㸚ve sentence structures for 
English learners and a variation of the music the students have already 
known. By using the things the students have already known, they think the 
English class or the piano practice is not so dif㸚cult, and this would give 
them the motivation to learn more.
Keywords: English education, piano training, aversion, motivation, the use 
of things already known
*1 Institute for Education and Student Services, Okayama University
*2 )aculty of Education, Shujitsu University, Department of Child Education, 













































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Ando,M.（2011）．An intervention program focused on self-understanding 
and interpersonal interactions to prevent psychosocial distress among 






























































































































































































































Trends of Studies and Researches on College Students' Training for Human 
Relationship Skills and its Utilization in Education for Childcare Workers
Yumi KATO*1，Mikayo ANDO*2
In order to address the issues of early turnover by younger childcare 
workers who are vulnerable to troubles from interpersonal relationship at 
their workplaces, educators for childcare workers need to train students 
for human relationship skills at educational institutions for childcare 
workers. After reviewing previous studies on college students’ training 
for human relationship skills in Japan to consider how we should train 
them to have better skills, factors related to human relationship skills, 
workshops for college students to have better skills, and implementing of 
practical training by universities including those for childcare workers, 
are extracted. In universities, many kinds of implementation are seen, such 
as those integrating among various lectures and seminars. It is primarily 
important for students to feel the necessity to have upgraded skills for 
better interpersonal relationships so that they can vigorously work out for 
achievement of their challenges and goals. It is imperative for educational 
institutions for childcare workers to train students to have skills of 
problem-solving and opinion-expressing.
Keywords: human relationship skills, education for childcare workers, 
communication, interpersonal relationship skills
*1 Department of Early Childhood Education, Niimi College






住  所：〒700-8530 岡山市北区津島中 3-1-1(津島キャンパス) 





構成員：(平成 31 年 1 月 31 日現在) 
センター長(併) 教授 三村 由香里 
副センター長 教授 髙旗 浩志 





























































(1)第 2 回演習(2018 年 6 月 6 日実施) 参加者 97 名 
テーマ：「授業これだけは！2018」 
講 師：岡山市教育委員会指導課 指導副主査 梶原 健介 先生， 
小林 朋史 先生 
(2)第 3 回演習(2018 年 6 月 13 日実施) 参加者 93 名 
テーマ：「アクティブラーニングを実現させるために 2018」  
講 師：岡山市立岡山中央中学校 教諭 稲田 智恵 先生 
(3)第 4 回演習(2018 年 7 月 25 日実施) 参加者 115 名 
テーマ：「学校現場で生かせる学校教育相談」 
講 師：岡山市立福浜中学校長 三上 政誉志 先生 
(4)第 5 回演習 (2018 年 12 月 26 日実施) 参加者 77 名 
テーマ：「つながる生徒指導」 
講 師：岡山県教育庁義務教育課生徒指導推進室 副参事 髙橋 典久 先生  
(5)第 6 回演習(2019 年 1 月 9 日実施) 参加者 90 名 
テーマ：「障害のある子どもの理解と支援について」 
講 師：岡山市教育委員会指導課 指導副主査 佃 知美 先生 
(6)第 7 回演習 (2019 年 1 月 23 日実施) 参加者 81 名 
テーマ：「これからの情報モラル教育」 
    ～自分のこととして考える指導のあり方～ 

















教職相談室利用者数(平成 30 年 2 月 1 日～31 年 1 月 31 日) 
 学部 大学院 その他 












2997 1675 7 17 77 216 254 5243
新規利用
者数 






































① 第 93 回国立大学教育実践研究関連センター協議会 
 ・開催日：平成 30 年 9 月 27 日（木） 
 ・場 所：宮城教育大学  
 ・内 容：総会、報告、意見交換 
 
② 平成 30 年度日本教育大学協会全国教育実習研究部門 第 32 回総会・研究協議
会 




③ 平成 30 年度日本教育大学協会研究集会 
・開催日：平成 30 年 10 月 13 日（土） 
・場 所：奈良教育大学  
・内 容：全体会、分科会 
  
④ 第 94 回国立大学教育実践研究関連センター協議会 
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    図表や写真等が添付され，刷り上りと同じ体裁の原稿とする。図表や写真等を
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